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About the Revised Edition 

The following updates have been incorporated into this edition:

Chapter One: The Family Involvement and Supports

Guidepost has been added to Table 1.1 — Guideposts for Success. Table 1.2 — Selected Transition Components of Federal Programs has been updated to reflect the Individuals with Disabilities Education Improvement Act (IDEA) of 2004. The Job Preferences section of Exhibit 1.2 — Compiling Personal Transition Data was revamped.
Chapter Two: The list of disability categories has been updated to reflect changes in the IDEA 2004 proposed regulations. The disclosure and accommodations sections have been expanded. A description of the “response to intervention” criterion for learning disabilities and a short section on chronic illness have been added. Information on learning disability screens in Spanish and mental health screens has also been added.
Chapter Three: The Common Performance Measures in Table 3.1 were adjusted to reflect current policy. Nine assessment instruments were added to Exhibit 3.1: Achenbach System of Empirically Based Assessment, ACT, Behavior Evaluation Scale—3rd Edition, Conduct Disorder Scale (CDS), Devereux Behavior Rating Scale (DBRS), Kuder Career Planning System, Massachusetts Youth Screening Instrument (MAYSI 2), SAT, and Systematic Screening for Behavior Disorders (SSBD).Vocational Interest, Temperament, and Aptitude System (VITAS) was removed because it is no longer commercially available. The APTICOM was also removed because it is no longer being sold, although existing customers are being supported. Other entries were updated as needed.

Chapter Four: The section on building an assessment infrastructure has been expanded.

Appendix A — Assessments and Federal Laws: The IDEA Amendments of 1997 section was replaced with a section on the Individuals with Disabilities Education

Improvement Act (IDEA) of 2004.
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Preface: Purpose of this Guide

To successfully make the transition from school to adult life and the world of work, adolescents and young adults need guidance and encouragement from caring, supportive adults. The best decisions and choices made by transitioning youth are based on sound information including appropriate assessments that focus on the talents, knowledge, skills, interests, values, and aptitudes of each individual. 
In this guide, assessment is defined as "the process of collecting data for the purpose of making decisions" (Salvia & Ysseldyke, 2004, p. 5). The assessment process can be complex, and a deep understanding of assessment dynamics is essential, particularly when working with youth with disabilities. Adults who work with youth need to have a solid understanding of the purpose, benefits, and limitations of assessment if they are to provide effective guidance.

This guide will serve as a resource for multiple audiences within the workforce development system. It will be useful to policymakers, administrators, and a wide variety of youth service practitioners including teachers, transition coordinators, counselors, work experience coordinators, tutors, job placement specialists, and job coaches. The guide can be used in many settings including secondary and postsecondary education programs, school-to-work transition programs, One-Stop workforce centers, youth employment programs, community rehabilitation programs, and community-based organizations that serve youth and young adults, ages 14 to 25. 

For youth service practitioners, this guide will
· describe the purposes and dynamics of four ways to assess,
· delineate how to select and use assessment tools, both formal and informal,
· provide practical information about many commonly used published assessment and testing instruments,
· describe when and how to seek help or further information about assessments, and
· review legal issues, ethical considerations, and confidentiality as they pertain to assessment and testing.
For administrators and policymakers, this guide will provide helpful information in developing
· practical and effective policies,
· greater collaboration among programs, and
· interagency assessment systems. 
Overall, using this guide in transition planning programs can improve 
· the quality of services at the local level,
· strategic planning at state and local levels, and
· results for youth.
This guide was developed by the National Collaborative on Workforce and Disability for Youth (NCWD/Youth) and the National Center on Secondary Education and Transition (NCSET). Both organizations are charged with assisting education and workforce development organizations to improve the successful transition of youth with disabilities into the workplace. 

How to Use This Guide

This guide was developed in response to requests from grantees funded by the U.S. Department of Labor for information on how to find good career-related assessments and how to determine when a youth would benefit from assessment to determine the presence of a disability. The grantees included public schools, non-profit organizations, rehabilitation services offices, institutions of higher education, and Workforce Investment Act service providers who wished to improve practice and develop policy. 
The guide was deliberately developed with numerous quick reference charts, tables, and sample forms to save time for counselors, career advisors, and other professionals who work directly with youth. Since quick reference tools are of limited use without an understanding of effective assessment and a context in which to operate, in-depth information is provided on a variety of topics including types and uses of assessment, guiding principles for good assessment, criteria for test selection, special considerations when testing, and organizational concerns such as collaboration agreements, ethics, confidentiality and legal issues.
Ideally, users who do not have considerable background in assessment should read the entire guide. In reality, many users will pick and choose the most relevant items for their immediate needs. Both approaches will work as long as users abide by the principles and practices of good assessment described in this guide. When in doubt, refer to the guide or ask an assessment professional. Assessment professionals can be found in school districts, community service and adult agencies, and at community colleges. Specialists in vocational and career assessment can be found through the Commission on Certification of Work Adjustment and Vocational Evaluation Specialists at http://www.ccwaves.org or the Vocational Evaluation and Career Assessment Professionals at http://www.vecap.org. 
Reference

Salvia, J. and Ysseldyke, J. (2004). Assessment in special and inclusive education. Boston, MA: Houghton Mifflin.  
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