Chapter 4:  Youth Development and Leadership

This chapter examines youth development and leadership activities within HS/HT programs. Youth development and leadership are not isolated events that occur only at an annual workshop or at periodic meetings. Opportunities to develop personal and leadership skills must be cultivated into a variety of HS/HT activities and events. 
Often, and mistakenly, the terms “youth development” and “youth leadership” are used interchangeably. Based on research of existing definitions, NCWD/Youth has adopted the following working definition of youth development and youth leadership.   
“Youth development is the process that prepares young people to meet the challenges of adolescence and adulthood through a coordinated, progressive series of activities and experiences, which help them to become socially, morally, emotionally, physically, and cognitively competent. Youth leadership is an important part of the youth development process.”   
“Youth leadership is both an internal and an external process leading to (1) the ability to guide or direct others on a course of action, influence their opinion and behavior, and show the way by going in advance; and (2) the ability to analyze one’s own strengths and weaknesses, set personal and vocational goals, and have the self-esteem to carry them out.” 
Source: National Collaborative on Workforce and Disability for Youth. (January 2005). 
Although research shows that youth who participate in youth development and leadership experiences are more likely to do well in school, be involved in their communities, and positively transition through adolescence to adulthood, youth with disabilities have often been isolated from mainstream youth development programs.   
Component 1: Putting Youth in Control of Their Destiny 
The idea of taking control of one’s life can be very exciting, but it can also be very overwhelming. There are three skills that youth with disabilities should learn to utilize to better take control of their lives and start making informed decisions about their future: self-determination, informed choice, and self-advocacy.   
Self-Determination   
Self-determination refers to being in charge of one’s own life to the greatest degree possible. It means having the freedom to plan one’s life and the authority to control the resources one has to the maximum extent possible. It also means taking responsibility for the consequences of one’s choices. Self-determination may also include the responsibility of participating in and contributing to one’s community. Self-determination can be broken down into a number of component parts, including 
• making choices
• taking responsibility for making decisions, 
• actively engaging in problem-solving, 
• setting and attaining goals, 
• doing a self-evaluation, 
• pursuing self-instruction, 
• becoming self-aware, 
• seeking self-knowledge, and 
• practicing self-advocacy. 
Within the various individualized planning processes outlined in various pieces of legislation, self-determination should play a major role in determining what goes into a written plan. For example, when a special education student reaches high school (if not sooner), s/he should be involved in selecting individuals to serve on his/her IEP team and individualized transition team; setting the agenda for meetings; and to the extent possible, taking the lead in running these meetings. When a young person is determined eligible for VR services, s/he should receive the support necessary to exercise informed choice as decisions are made about which employment goals to pursue, the services needed to reach those goals, and the providers of these services. Similarly, if a young person is receiving services through a One-Stop Career Center, s/he should be involved in decisions about the nature and duration of the services to be received. 
Clearly, a young person may be able to exercise self-determination in some areas of life, and not in others. In some instances, HS/HT staff will need to work with their students to identify the decisions they can control now as well as those that they will want to control later in life.   
The Youth Advisory Committee for the National Council on Disability has identified the following ways that youth can be more self-determined: 
• having confidence and believing in one’s self, 
• identifying what one’s dreams and goals are, • clearly communicating and sharing one’s wants and needs, 
• knowing one’s strengths and limitations, 
• having a positive attitude, 
• learning from mistakes, 
• taking responsibility for one’s choices, 
• being aware of one’s rights, 
• having opinions about everything that affects you, 
• knowing how and when to ask for help, 
• setting realistic and achievable goals, 
• making educated decisions, and 
• never giving up! 
Informed Choice 
Informed choice refers to having the right information to make the right decision at the right time. It also means being able to understand the big picture and come up with new and appropriate solutions when faced with problems. In order to make an informed choice, a young person must obtain relevant information in an understandable and developmentally appropriate format. Young people must explore and be able to recognize potential consequences of different choices (i.e., both good and bad) and be ready to accept responsibility for their choices. 
HS/HT youth development and leadership activities need to be organized to capture the fundamentals of effective youth development programming. This includes providing supportive adults and peers through role modeling; supporting youth development through goal setting, self-advocacy training, and conflict resolution; and offering opportunities for leadership development. Setting goals, solving problems, and making wise decisions are not just skills for leaders, but are necessary skills for leading a successful life. They are also skills which are of utmost importance to success in the workplace. 
Another important aspect of informed choice is the “freedom to fail.” It is safe to assume that all program staff would like to see the youth they are working with be successful. However, a supportive environment is also one that encourages a variety of learning experiences, including the learning that comes from failing at a task. Though meaning well, sometimes programs will either lower expectations for students with disabilities or create a system of permanent safety nets to avoid upsetting or disappointing students with disabilities or their parents. It is important that programs allow for both risk-taking and failure in the learning process and help students review mistakes, refine goals, and revise their plans when things do not go well. The entrepreneurship activities discussed in the career exploration and work-based learning chapter are examples of one type of activity that would promote risk-taking.   
Online Resources to Consider 
Teaching Self-Determination in Alaskan Schools: A Toolkit for Teachers, a project sponsored by the Alaska Department of Education and Early Development, has developed a toolkit for teachers, parents, students, and other professionals who are interested in promoting self-determination within home, school and community settings. Visit <http://www.alaskachd.org/toolkit/index.html>.   
Self-Advocacy and Self-Determination Synthesis Projects, sponsored by the University of North Carolina at Charlotte (UNCC), synthesizes information on research results and best practices related to self-determination and self-advocacy interventions. The effort is to improve, expand, and accelerate the use of this knowledge by the professionals who serve children and youth with disabilities and the parents who rear, educate, and support their children with disabilities. Visit <http://www.uncc.edu/sdsp/resource_list/ sd_lesson_plans.asp>.   
Self-Determination: Supporting Successful Transition is a brief that outlines research on self-determination, suggesting that youth with disabilities who actively direct their own lives are more likely to successfully transition into adult life. It addresses the development of self-determination skills and student-led IEP meetings and includes descriptions and contact information for several self-determination curricula as well as helpful web links. Visit <www.ncset.org/ publications/viewdesc.asp?id=962>.   
Self-Advocacy 
Expressing one’s desires, needs, and rights is an essential component of youth development. It is also a pre-requisite to becoming a responsible, independent adult. Self-advocacy involves making decisions and communicating one’s desires and needs to others. As a young person moves from high school to post-school activities, self-advocacy skills take on a new importance. While in school, young people tend to rely heavily on the support of their parents, teachers, guidance counselors, and other adults to help them make choices and obtain needed services and supports. As a young person with a disability leaves high school, s/he needs to be preparing for increased independence in order to be better equipped to make his/her own decisions in the future. The more a young person takes control of the choices and decisions made while still in school, the easier it will be to make choices and decisions after leaving high school. 
Providing the opportunity and training for young people to practice self-advocacy can benefit youth with disabilities in many ways as they transition from school to higher education or to a career. Such training can help youth with disabilities 
• set goals and become more involved in developing their IEPs while in school, particularly the transition component of the IEP; 
• explore, identify, and pursue occupational interests; • make informed academic, career, and life decisions; 
• seek education, training, and employment that fulfill their aspirations, challenge them, and make the most of their abilities; 
• identify and develop beneficial mentoring relationships, service-learning opportunities, internships, and other learning experiences; 
• obtain needed accommodations/modifications in academic, work, and social situations; 
• understand their rights and seek legal protection if needed; 
• have the confidence they need to live independently; 
• become effective mentors and role models; and 
• become leaders within local, state, and national disability communities and in the larger society. 
One of the most critical features of self-advocacy skills for youth with disabilities involves disability disclosure—to both employers and postsecondary educational institutions. Disclosure of a disability is always a choice. 
Youth must make individual decisions about disclosure for each job lead pursued. HS/HT staff should help young people with disabilities ponder this question: “Does disclosure of my disability at this time and in this way support my objectives?”   
Online Resources to Consider 
The 411 on Disability Disclosure: 
A Workbook for Youth with Disabilities was designed by people with disabilities to walk youth through the experience of disclosure. Created by NCWD/Youth, it helps young people make informed decisions about whether or not to disclose their disability and understand how that decision may impact their education, employment, and social lives. The Workbook is available for purchase from NCWD/Youth or it can be downloaded free of charge at <http://www.ncwd-youth.info/resources _&_Publications/411.html>.   The Self-Determination Synthesis Project, at the University of North Carolina at Charlotte, has created lesson plan starters based on data-based research studies in which students or adults were taught a new  self-determination skill or set of skills. The lesson plan starters were developed based on the description of the intervention and data collection procedures provided in each study and each includes lesson objectives, setting and materials, lesson content, teaching procedures, evaluation methods, and, if a published curriculum is referenced in the lesson plan, cost and contact information for the curriculum. Visit <http://www.uncc.edu/sdsp/sd_lesson_plans.asp>.   
“What’s self-determination, and why is it important?” is a brief that outlines research on self-determination, suggesting that youth with disabilities who actively direct their own lives are more likely to successfully transition into adult life. It addresses the development of self-determination skills and student-led IEP meetings and includes descriptions and contact information for several self-determination curricula as well as helpful web links. Visit: <http://www.ncset. org/publications/viewdesc.asp?id=962>.   
A Georgia HS/HT student with anhydrosis and epilepsy graduated from high school in May of 2006. Although this young woman had a true desire to work, she was very limited in what she could do because her environment must be carefully controlled. Her body does not regulate her temperature, allowing her to overheat quickly. When her core reaches a certain temperature, she has a seizure and loses consciousness. This can be a life or death situation. Although her mom was very protective, this young woman was very intelligent and was convinced she could be successful at work. Working in partnership, HS/HT, the One-Stop Career Center, and VR were able to find an employer who had met this young woman and was willing to let her try doing data entry from her home. This young woman’s ability to explain to the employer and to the WIA staff exactly what her disability was and how it affected her ability to work was a key factor in making this placement happen. When the WIA staff expressed concern about the lack of supervision in a home-based employment situation, she was able to explain how her progress would show that she was, indeed, working. 
While staff at the One- Stop Career Center were initially hesitant to support a home-based placement, they became very supportive once they completely understood the parameters of the job and this young woman’s disability. When it became evident to this young woman that she would need an additional accommodation because of her limited stamina, she approached her employer and advocated to be able to set her own hours. She explained that if she worked too long one day (which she tried to do at the beginning), she would pay for it the next day. She needed to learn to pace herself, as no one could do it for her. In the end, the situation worked very well, and was a win-win situation for everyone involved. The young woman won as she was paid for her work and she finally began to see her potential and to value her capabilities. The employer was satisfied as his work was completed on a timely basis. He was pleased with the quality of the work, and developed a wonderful relationship with his new employee. The WIA system won, particularly as they moved into the 21st Century and began viewing telecommuting as an appropriate job choice that can accommodate the needs of many individuals with disabilities. Vocational Rehabilitation won as this young woman’s VR counselor received critical information about this woman’s work tolerance, stamina, ability to follow instructions, motivation, and family support. And, of course, HS/HT won as one of their graduates entered the workforce. 
Component 2: Supportive Adults 
Role Models 
A role model is a person whose behavior in a particular position is imitated by others. For youth, career role models are often people with whom they have contact in everyday life or see in the media - teachers, parents, nurses, doctors, clergy, police officers, athletes, musicians, and actors. Many youth do not meet or spend time with adults who work in high-tech occupations such as the STEM careers - people who could become important role models. HS/HT can help make this connection so young people can experience first-hand what it feels like to work in a STEM field or a high-tech industry. 
Role models can help youth 
• gain understanding of specific high-tech occupations and education/training requirements for entering those occupations, 
• learn about the personal experiences of people in STEM careers and other high-tech occupations, 
• ask questions about the STEM careers, particularly specific areas of interest, 
• learn about the importance of leadership by meeting leaders in a particular field,
• interact with successful adults with disabilities, and 
• make valuable networking contacts with people working in fields of interest. Role models can be either adults or experienced peers, and they can be persons with or without disabilities. 
Role models can be found in many settings, including business and industry, government agencies, secondary schools, colleges and universities, professional or trade associations, volunteer organizations, and student leadership organizations or clubs. Youth can also find examples of role models in books, in trade or popular magazines, and on the Internet.   
Online Resources to Consider 
Career Scientists Who Are Disabled Role Models offers career stories about scientists with disabilities. It provides information on what their job duties entail and what accommodations they used to successfully perform their work. Visit <http://www.as.wvu.edu/ ~scidis/organize/fsdrole.html>.   
Mentors 
NCWD/Youth defines mentoring as, “a trusting relationship, formalized into a program of structured activities, which brings young people together with caring individuals who offer guidance, support, and encouragement aimed at developing the competence and character of the mentee.” 
Mentors are good listeners, people who care, and people who want to help young people bring out the strengths they already possess. In the broader definition, a mentor is an experienced person who goes out of their way to help another person reach important life goals. The “formal” mentor agrees to an ongoing planned partnership that focuses on helping another reach a specific goal over a specific period of time. HS/HT program operators can effectively partner with local and state community organizations in order to provide formal mentors. 
Research shows that successful mentoring relationships last for a minimum of one year. Although hybrids of 4-5 mentoring models exist, there are four basic types of mentoring models.   
Traditional One-to-One Mentoring—A mentoring model in which one adult is paired with one young person. Typically, there will be an extensive matching process to ensure a strong relationship, and it is expected that the commitment will be for one year or longer.   
Peer Mentoring—A mentoring model in which peers from a similar developmental stage provide support and advice to mentees. Peers can be close in age or farther apart, depending on the circumstances.   
Group Mentoring—This form of mentoring matches one or more adults with a group of youth in a structured setting. This could include an individual or group of adult volunteers working with several youth in a school or a faith-based program, or a group of employees from one company working with students from a local school in a work-based mentoring program.   
E-Mentoring—A contemporary model commonly used in schools in which one (or more) youth is (are) matched with a mentor. The youth and mentor regularly exchange e-mail messages for a designated period of time. In ideal circumstances, e-mentoring includes occasional face-to-face meetings to provide a more personal connection. In many instances, a program coordinator (often a teacher) will monitor all correspondence and meetings. 
HS/HT coordinators can help youth meet role models and potentially recruit mentors by 
• inviting successful high-tech professionals to speak at meetings; 
• inviting college students who are planning to enter STEM and high-tech careers to speak to groups of HS/HT students; 
• organizing, or helping HS/HT participants organize, a career fair at which youth can meet with professionals in the STEM careers and other high-tech occupations or with students in related academic programs; 
• encouraging youth to conduct informational interviews with representatives of disability groups such as staff at Independent Living Centers and leaders of various disability and social service organizations; 
• encouraging youth to conduct informational interviews with various workers at their internship sites or with adults who work in the STEM careers and other high-tech occupations; 
• encouraging HS/HT participants to share information about role models; 
• asking youth to research and write about a leader in a high-tech field of interest; 
• asking youth to identify and correspond by mail or e-mail with role models in a selected field to learn about how those people entered the field, what their work entails, and how they progressed in their profession; 
• finding ways for youth to participate in professional conferences attended by role models in a field of interest, or to serve on student committees of professional or trade organizations; and • tapping into an existing mentoring program or creating your own e-mentoring program. 
In recent years, e-mentoring programs have become more and more popular. E-mentoring programs share many of the most important characteristics of traditional mentoring, including caring relationships; an experienced person fostering the skills of a young person; ongoing, regular communications; relationships characterized by trust, warmth, and support; clear boundaries of the parameters of the mentoring relationship; and administration by an organization that oversees the mentoring relationship. However, e-mentoring differs from traditional mentoring in a number of ways, including 
• communication occurs mostly through e-mail, rather than face-to-face; • relationships are often time-limited; 
• screening and monitoring procedures may differ; 
• mentors can often engage in e-mentoring during their work day; 
• e-mentoring offers the convenience of communicating online; and 
• relationships can span geographic boundaries. 
There are several ways to approach e-mentoring. Similar to regular mentoring, e-mentoring can focus on one-to-one mentoring in which each young person has a mentor. E-mentoring can also be a situation in which various mentors provide guidance to a group of people. For example, teachers sometimes recruit experienced professionals to guide complex classroom projects. It can also be project-based learning in which a mentor works with a student to complete a specific project. It can take the form of curriculum-based mentoring in which the teacher posts discussion questions relevant to curriculum for the mentor and mentee(s) to discuss. It can also take the form of unstructured interactions in which mentors and mentees allow the relationship to unfold in keeping with common interests. Or, it can be any combination of these.  
Online Resources to Consider 
Connecting to Success E-Mentoring Program is an electronic mentoring program designed to promote the successful transition of youth with disabilities to adult life and to help schools, community organizations, and businesses make valuable connections to youth with disabilities. Visit <http://ici1.umn.edu/ementoring/ default.html>.   
Creating an E-Mentoring Community Information Brief was published by the National Center on Secondary Education and Transition (NCSET) to explain the University of Washington’s DO-IT ementoring program. The brief explains how DO-IT creates and sustains an e-mentoring community to promote the success of youth with disabilities in school, careers, and other life experiences. Visit <http://www.ncset.org/publications/viewdesc.asp? id=3170>.   
Maryland Mentoring Partnership has created mentoring materials geared for employer-youth mentoring partnerships. A mentoring binder was compiled by the Baltimore Giving Project and revised by the Maryland Mentoring Partnership with assistance from Big Bang Products. Visit <http://www.marylandmentor.org/>.   
Paving the Way to Work: A Guide to Career-Focused Mentoring for Youth with Disabilities is a mentoring guide developed by NCWD/Youth specifically to address the needs of youth with disabilities during their transition from school to work. Visit <http://www.ncwd-youth.info/resources_&_ Publications/mentoring.html>.   
The National Center for Mentoring Youth with Disabilities, sponsored by Partners for Youth with Disabilities (PYD), provides opportunities to learn about best practices, connect with others who are committed to similar work, learn about upcoming conferences, and receive training and technical assistance. Visit <http://www.pyd.org>.   
Component 3: Opportunities for Personal Growth 
Youth development and leadership activities are not reserved for young people who strive to be president of the student council or take on other types of high visibility positions. Rather, they are a means through which any young person can learn the skills necessary to improve his/her own life. By developing and expanding skills related to personal growth, youth will be better prepared to 
• explore and identify their personal goals, strengths, assets, skills, interests, challenges, and accommodation/modification needs; 
• assume responsibility for, initiate, and follow through with personal education, transition, and career plans; 
• identify and access people and resources that will help them succeed in school and as they transition to postsecondary education, work, and other adult activities; 
• become involved in activities that promote positive change in a range of environments; • advocate for themselves and others at work, at home, and in their communities; 
• maintain high personal expectations, a positive personal identity, and high self-esteem; • engage in self-determination, make effective decisions, and successfully resolve personal or community problems; 
• develop strong, effective relationships with adults and other youth; 
• respect and interact well with people from other cultural or socioeconomic backgrounds; and 
• diagnose and resolve conflicts that arise in diverse community settings.   
Brett, a young man with cerebral palsy, entered Oklahoma’s HS/HT program, Tech-Now, in the fall of 2002. At that time he was very shy and would not look people in the eyes when he spoke to them. All he talked about was his brother who was a football player with many accomplishments. During Brett’s second year in Tech-Now, his HS/HT site instructor arranged for him to work in the front office of his school. Brent was terrified, but with strong encouragement from his instructor, he agreed to try it. According the Brett, his first two weeks were very difficult, but he quickly got the hang of the job and found he loved it. This experience opened his eyes to the things he could do and how successful he could be. 
As Brett went through the Tech-Now program he gained a great deal of confidence and began seeing the value of his accomplishments. He says he went from being shy about talking to anyone at all to being comfortable with talking to anybody. In the spring of 2005, Brett was selected to attend the Oklahoma Youth Leadership Forum for Students with Disabilities. During the following school year, Brett was asked to speak at the Governor’s Conference and was paid a stipend. He was also asked to speak at three statewide competitions. Brett also participated in a panel presentation at Oklahoma’s first-ever Transition Institute and he participated in a Vocational Rehabilitation workshop. 
Brett graduated from high school in May 2006 and completed the Tech-Now program. He received a $1,000 scholarship for college for his participation in the Tech-Now Statewide Competition. He was also asked to participate in the Youth Leadership Forum as an alumnus. When Brett entered community college in the fall of 2006, he continued working with Tech-Now as an aide. After graduating from college, Brett hopes to get a job as an advocate for individuals with disabilities or a special education teacher. 
Goal Setting   
Learning to identify and explore both personal and academic strengths is an essential skill for young people. Taking the next step and setting pragmatic goals based on this personal exploration is fundamental to positive youth development. To be active participants in their HS/HT program, youth with disabilities need to learn the skills necessary to develop goals and a plan for achieving those goals. Periodically, young people should step back and evaluate whether they have met their goals. 
Successful efforts to promote goal setting and attainment should focus on the following steps: 
• identifying specific long-term goals; 
• breaking the long-term goals into short-term, attainable objectives; 
• articulating (describing) these goals; • taking actions necessary to achieve a desired outcome; • monitoring progress and adjusting the strategy and goal as needed; and 
• establishing a new plan when goals have been attained. When assisting HS/HT participants in setting career and life goals, keep in mind the following: 
• goals should be specific, measurable, and attainable; • goals should focus on something the youth wants to achieve; •
 goals should have specific, reasonable starting and finishing dates; 
• goals should be written (or typed); and 
• youth should be encouraged to track their progress on each goal.   
Conflict Resolution 
Conflict resolution is the process through which individuals address a problem, get to the root of the disagreement, and apply problem-solving methods in a way that simultaneously achieves everyone’s goals. It is a constructive approach to resolving interpersonal and inter-group conflicts. A major part of youth development and leadership is learning how to handle conflicts that arise in different settings. When handled appropriately, conflict can often help to clarify issues, increase involvement, promote personal growth, and strengthen relationships. 
Conflict resolution skills can support leadership development efforts by helping youth to 
• form more caring relationships with peers and adults; 
• listen and communicate more effectively and assertively; 
• collaborate to achieve shared goals; 
• develop social and emotional competence; 
• improve problem-solving skills; 
• manage anger; 
• become more aware of bias and different viewpoints; 
• develop and promote multicultural understanding; 
• build productive, healthy adult lives; and 
• learn to negotiate and compromise. 
In addition, collaborative conflict resolution can enhance the self-confidence, competence, self-worth, and empowerment of the involved individuals, thereby increasing their capacity to respond to conflict in the future. HS/HT program operators can help students learn valuable conflict resolution skills by participating in conflict resolution training, serving as conflict resolution facilitators and coaches, and serving as role models. HS/HT program coordinators should look for opportunities for HS/HT students to access conflict resolution curricula or participate in related training programs, and encourage youth to use conflict resolution skills in all aspects of their lives. 
The following are some suggestions for incorporating personal growth skills into HS/HT: 
1. Offer workshops, training, and experiential learning opportunities that focus on 
• social skills development; 
• goal setting and attainment; 
• problem-solving and decision-making; 
• understanding and expression of rights; 
• school-to-work transition planning; 
• identification of needed accommodations and modifications; 
• conversation, listening, and nonverbal communication skills training; and
• identification of self-advocacy mentors and role models. 
2. Integrate role-playing into different self-advocacy training situations. Role-playing gives youth the opportunity to practice confronting specific situations in a supportive environment. In addition, it provides them with opportunities to observe how others act when interviewing for a job, negotiating a salary, obtaining a needed accommodation at school, arranging for time off from school to participate in a job shadowing activity, or convincing an employer of the need for an internship program at his/her worksite. Consider holding a debate on “To disclose…or not to disclose…your disability.” 
3. Hold a discussion among HS/HT participants on topics of personal growth.   
Examples of Discussion Topics Addressing Personal Growth and Youth Development
• Ability to work with others to accomplish goals 
• Vision and social responsibility 
• Awareness of one’s strengths/weaknesses 
• Ability to motivate others 
• Integrity and honesty 
• Determination and perseverance 
• Demonstration of personal values through behavior 
• Sensitivity to the community 
• Respect for diversity and individual differences 
• Effective problem-solving and decision-making skills 
• Ability to communicate 
• Critical thinking 
• Conflict resolution 
• Willingness to share power 
• Honesty 
• Accountability

Consider Choice Maker Self-Determination Curriculum & Lessons are designed to teach secondary students the self-determination skills they need to be successful in adult life. Visit <http://web.uccs.edu/education/ special/self_determination/cmcr_curriculum.htm>.   
Conflict Resolution provides lesson plans, activities, and role playing exercises to explore building community, problem-solving, and conflict resolution. Visit <http://www.ncwd-youth.info/assets/hsht/ conflict_resolution.doc>.   
Component 4: Leadership Opportunities 
One way to help youth with disabilities develop leadership skills is to encourage them to get involved in school clubs, student chapters of professional organizations, disability interest/advocacy groups, and programs offered at community-based organizations.   
A group of HS/HT students in Salisbury, Maryland, visited local facilities throughout the county to determine if they were accessible to people with disabilities. The information they gathered was used to create an “Accessibility Guide” for the local area. The students received community service hours for their efforts. 
Service-Learning   
While service-learning was discussed in Chapter 3 as an aspect of work-based learning experiences, it is examined here as a method for the development of youth leadership skills. Providing services to the community gives youth with disabilities a chance to apply academic and social skills while also meeting real community needs. Service learning challenges students to address issues in their community, while increasing their self-esteem and growing personally, socially, and intellectually. Service learning also encourages the inclusion of a “youth voice” in the community through engaging the perspectives and ideas of young people. 
By adding a service and volunteer component to the HS/HT program, participants will learn more about their communities while their knowledge of science, math, and technology foster positive change. Thus, students develop an ethic of civic responsibility and learn that conditions can be changed. In addition, participation in service and volunteer related activities introduces students to additional career paths and provides a broader context for making decisions about future employment. 
Research shows that the benefits of service-learning include increased commitment to schoolwork, improved school-community relations, and better interpersonal relations. Service learning also allows nonprofit organizations to get involved in partnerships with HS/HT. AHS/HT service-learning project might “adopt” a local river, study ecology and biology, and make recommendations to the conservation commission in the community to preserve the quality of the water.   
“WE LEAD” is a collaborative youth leadership project of the Center for Creative Leadership, sponsored by the Michigan Developmental Disability Council in partnership with the ARC of Kent County and MiConnections of Kent County. This statewide initiative was piloted by students with disabilities in Kent County for four weeks in 2005. The first week focused on leadership development and disability awareness. During the second week, a group of non-disabled youth joined the students with disabilities for team-building activities. In addition, a group of Boy Scouts and youth from the Grand Rapids Mayor’s Youth Council joined the group for leadership training. The third and fourth weeks focused on developing and implementing a service leadership project. Staff from Lighthouse Communities, a local community resource, talked to participating youth about the needs of a number of local communities. The youth selected a neighborhood beautification project in one of the poorest and most crime-ridden neighborhoods in Grand Rapids. The youth planned all aspects of the project, forming small committees, contacting the media, securing transportation, hiring caterers, developing a marketing plan, and making difficult decisions about how to allocate the limited resources available for the project. To conclude the project, the youth planned a cookout for neighborhood residents and for their public servants (e.g., policemen, firemen, and EMTs). The MiConnections staff involved in We Lead credited the youth for the success of this venture. 
In Florida, the Able Trust’s HS/HT program and AmeriCorps’s Volunteer Florida Project have a formal agreement (Project Impact) whereby students enrolled in HS/HT will be introduced to national, state, and local volunteer service opportunities by being included in AmeriCorps, Learn and Serve, and Senior Corps projects operated through local volunteer centers. Leon County HS/HT students joined AmeriCorps volunteers and community members in creating a mural for the HOPE Community. HS/HT participants learned about homelessness and how to work as a team, as they increased their self-esteem and grew personally, socially, and intellectually. Under this agreement, both partners benefit as the Volunteer Florida Project gains access to a new pool of potential volunteers and HS/HT is able to increase the access that youth with disabilities have to existing youth leadership development programs.   
Online Resources to Consider 
Service-Learning Resources for Teens, Parents, and Teachers is sponsored by the National Service- Learning Clearinghouse, a program of Learn and Serve America and the Corporation for National and Community Service. Youth, parents, and teachers can visit it to explore service-learning, find project examples, and investigate opportunities in servicelearning.
 Visit <http://www.servicelearning.org/ resources/kids_teens/index.php>.   
Peer Mentoring Peer mentors can provide coaching, listening, and advice in a formal or unstructured, manner. When HS/HT students become peer mentors, they learn leadership skills. A peer mentor may be a senior or recent HS/HT graduate who has proven his/her abilities to be successful while participating in the HS/HT program and who is interested in helping others. Outcomes of peer mentoring may include increased positive personal relationships, improved academic skills, and development of or improvement in other important life skills such as increased self advocacy skills. Peer mentors can keep peers posted on upcoming workshops and encourage them to get involved with other HS/HT activities. Many universities are implementing peer-mentoring programs that link older students with incoming, firstyear students. 
Program operators can integrate peer mentoring into HS/HT programs by 
• running a workshop on how peer mentoring works, 
• matching peers with mentors who have similar interests, 
• finding good matches early on by creating social opportunities where people can meet and mingle, and 
• encouraging youth to serve as role models or tutors for local elementary and middle school students.   
Leadership Training 
Many programs nationwide help promote youth leadership development. Although the following programs focus specifically on leadership development for youth with disabilities, youth in HS/HT should be encouraged to participate in all types of leadership development programs. 
• The Youth Leadership Forum (YLF) assists states in providing youth leadership training for high school juniors and seniors with disabilities. Students selected as delegates attend a four-day event in their state capitals to develop leadership, citizenship, and social skills. By providing a framework of history and an atmosphere of encouragement, the forums offer peers opportunities to learn from one another as they explore common challenges and experiences. For more information, visit the website for the Association of Youth Leadership Forums at <http://www.montanaylf.org>. 
West Virginia YLF Sponsors Bill to Create Disability History Week 
Research has shown that youth with disabilities need “an understanding of disability history, culture, and disability public policy issues as well as their rights and responsibilities” in order to successfully transition to adulthood. Youth Leadership Forums (YLF) are convening in 23 states to help youth and emerging leaders with disabilities access critical information such as this. These youth leaders are letting America know that it’s their right to learn their history! 
In the summer of 2005, West Virginia’s first-ever YLF emphasized the history, culture, and community of the disability movement. The delegates, a group of young people with different disabilities, backgrounds, and experiences, were brought together for a single mission: empowerment. During a mock legislative session held in the actual West Virginia House chambers, these youth presented the “Justin and Yoshiko Dart Disability History Week” bill to Speaker of the House, Bob Kiss. The bill would dedicate the third week in October (Disability Employment Month) as Disability History Week to educate all children in public schools about the importance of the disability civil rights movement. Speaker Kiss was very impressed and offered to sponsor a real bill in the next legislative session. The bill, which was written and promoted by the youth, passed the West Virginia House and Senate in the spring, and was signed into law in the summer of 2006.   
•The National Youth Leadership Network (NYLN), which is dedicated to advancing the next generation of disability leaders, provides a national voice for young leaders with disabilities and special health needs. Originally sponsored by several federal agencies and led by the U.S. Department of Education, NYLN promotes leadership development, education, employment, independent living, and health and wellness among young leaders. Now a non-profit organization, the Network’s activities include an annual National Youth Leadership Conference, mentoring opportunities, and more. For more information, visit <http://nyln.org/>. 
• Youth Information Centers (YICs) are 15 organizations funded through the Projects of National Significance (PNS) grant program authorized under the Developmental Disabilities Assistance and Bill of Rights Act (DD Act) and administered by the Administration on Developmental Disabilities (ADD) at the U.S. Department of Health and Human Services. These youth-led organizations received grants to develop information, resource and training centers for youth (ages 13-17) and emerging leaders (ages 18-30) with developmental disabilities. For more information, visit <http://www.addyic.org>.   
Organizational Leadership   
Leadership development helps young people develop the necessary skills to take charge of their lives and make a positive impact in their communities. Active involvement in leadership organizations provides members with opportunities to develop, practice, and refine their leadership skills. Young people who show initiative and interest should be encouraged to run for offices in youth organizations, civic groups, and student clubs, and to become members of the HS/HT advisory board. 
Encourage youth to research and become active in organizations such as 
• Junior Achievement 
• Career-Technical Education Student Clubs 
• Boys & Girls Club • National Council on Youth Leadership 
• 4-H Teen Leadership 
• Prudential • National Youth Leadership Network 
• National Youth Leadership Council • Youth Leadership Forum 
• Girl Scouts of America 
• Boy Scouts 
• Rotary International 
• Young Leaders On-Line 
• Awesome Youth Leadership Training 
• Rising Stars Program 
• After-school clubs 
Online Resources to Consider 
Boys and Girls Clubs of America contains program descriptions of services to promote and enhance the development of boys and girls up to age 18. Club programs and services promote and enhance the development of boys and girls by instilling a sense of competence, usefulness, belonging, and influence. Visit <http://www.bgca.org/>. 
Do Something is a “website community” where young people learn, listen, speak, vote, volunteer, ask, and take action to make the world a better place. It provides a place for young people to connect and to be inspired, supported, and celebrated. It contains resources and information on community projects to help youth turn ideas into action. Visit <http://www.dosomething.org/>.  
National 4-H Headquarters provides information on 4-H Programs of Distinction, youth development programs that are occurring in communities across the United States. Search the program abstracts database and read the in-depth program descriptions. Visit <http://www.national4-hheadquarters.gov/index.htm>.  
National League of Cities Sponsors Youth as City Leaders is a place for young people from all around the country who are active in the life of their city or town to connect with each other. The website also serves as a resource to youth who would like to be engaged in public policy in their community. Visit: <http://www.nlc.org/iyef/networks___assistance/ 7164.cfm>.   
National Youth Development Information Center (NYDIC) contains information on youth development in the areas of funding, research, program development, career development, evaluation, policy, and more. It is a project of the National Collaborative for Youth. Visit <http://www.nydic.org/nydic>   
The Innovation Center for Community & Youth Development connects thinkers and leaders of all ages to develop fresh ideas, forge new partnerships, and design strategies that engage young people and their communities. Visit <http://www.theinnovation center.org/>.  
 Getting Organized 
To prepare for leadership development activities, HS/HT program operators should consider the following: 
• Create and maintain a database of contacts when networking to set up various preparatory and workbased experiences. HS/HT staff will have ample opportunities to meet potential role models and possible mentors for youth.
 • Invite your local Workforce Investment Board and Youth Council to provide a workshop on leadership roles within the community and work with the Youth Council to develop a set of coordinated leadership development opportunities for all youth as required under the Workforce Investment Act. 
• Identify community instructors from institutions of higher learning, civic organizations, faith-based groups, and others who would be willing to serve as instructors in the areas of goal setting, self-advocacy, and conflict resolution. 
• Involve HS/HT students in a resource mapping exercise to identify the services available in the community and the gaps in local services, and use this information to identify a range of service learning opportunities. (See Exhibit 7.5 in Part II of this Guide for a tool that can be used to conduct a resource mapping exercise.) 
• Promote social and recreational opportunities for HS/HT participants along with the local recreation departments, the YWCA/YMCA, and Independent Living Centers. 
• Involve HS/HT youth in designing service-learning and other activities and projects. 
• Encourage seasoned HS/HT participants and graduates to serve as peer mentors for new participants in HS/HT. • Invite HS/HT youth to be voting members of your advisory council. • Use HS/HT youth as ambassadors for your program.   
HS/HT Student Advisory Committee 
Most HS/HT programs have involved students with disabilities in some type of advisory capacity to provide guidance for the program. For example, Colorado HS/HT has convened a Student Advisory Committee that is led by students and functions for students. The quarterly meetings provide opportunities for leadership training that focuses on mentoring and advocacy. Participating students take a proactive role in designing, implementing and marketing their own HS/HT program. The students are also responsible for developing goals and establishing measurable outcomes and timelines for achieving them. 
In Delaware, HS/HT students are encouraged to participate in Student Leadership Advisory Committees (SLACs) and other types of advisory committees, including Student Business Leadership Groups. 
Supporting Research: Youth Development and Leadership   
Youth with disabilities will learn to make informed decisions about their future when offered the opportunity to develop their leadership skills. In a survey of five national program initiatives focusing on youth and leadership development, common program elements included, but were not limited to (a) providing hands-on experiential activities; (b) involving youth in developing and implementing activities; (c) seeking opportunities for youth to experience success and to try new roles; (d) emphasizing knowledge of self, strengths, and weaknesses; and (e) offering connections to community and other youth-serving organizations.   
Youth Develop Skills, Behaviors, and Attitudes That Enable Them to Learn and Grow 
Ferber, Pittman, and Marshall (2002) identified five areas in which youth development should be promoted 
•learning (developing positive basic and applied academic attitudes, skills, and behaviors); 
•thriving (developing physically healthy attitudes, skills, and behaviors); 
•connecting (developing positive social attitudes, skills, and behaviors); 
•working (developing positive vocational attitudes, skills, and behaviors); and 
•leading (developing positive civic attitudes, skills, and behaviors).
While noting the limited amount of quality research on youth development and leadership (Benson & Saito, 2000; Eccles & Gootman, 2002; Edelman, Gill, Comerford, Larson, & Hare, 2004), a number of studies and program evaluations have identified components of effective youth development programs and curricula. These components include: strong relationships with adults (Boyd, 2001; James, 1999; Moore & Zaff, 2002; Woyach, 1996); training in mediation, conflict resolution, team dynamics, and project management (Edelman et al., 2004); new roles and responsibilities based on experiences and resources that provide opportunity for growth (Roth & Brooks-Gunn, 2003); and teamwork and peer networking (Boyd, 2001;Woyach, 1996). 
Youth development is best promoted through activities and experiences that help youth develop competencies in social, ethical, emotional, physical, and cognitive domains (Eccles & Gootman, 2002; Roth & Brooks-Gunn, 2003). The Konopka Institute (Komro & Stigler, 2000) identified components of effective youth development programs, including: decisionmaking; interaction with peers; acquiring a sense of belonging; experimenting with their own identity, with relationships to others, and with ideas; and participating in the creative arts, physical activity, and health education. The American Youth Policy Forum conducted a national review of 50 evaluations of youth interventions and identified nine basic principles of effective youth programming and practice, including (a) high quality implementation; (b) high standards and expectations for participating youth; (c) participation of caring, knowledgeable adults; (d) parental involvement; (e) taking a holistic approach; (f) viewing youth as valuable resources and contributors to their communities; (g) high community involvement; (h) long term services, support, and follow-up; and (i) including work-based and vocational curricula as key components of programming (James,1999).   
Understanding the Relationship between Strengths and Goals, and Having the Skills to Act on That Understanding 
Research on social-emotional learning has found that instruction in self-awareness, social awareness, self-management, relationship skills, and responsible decision-making result in greater attachment to school (Blum, McNeely, & Rinehart, 2002; Eccles & Gootman, 2002). Greater attachment to school, in turn, leads to less risky behavior, more developmental assets, better academic performance, and improved long-term outcomes such as higher graduation rates, higher incomes, lower arrest rates, and fewer pregnancies (Blum, Beuhring, & Rinehart, 2000; Wilson, Gottfredson, & Najaka, 2001). 
Youth who participate in organizational leadership roles, planning activities, extra-curricular activities, and presentations, show higher levels of self-efficacy, self-advocacy, and selfdetermination (Edelman et al., 2004; Larson, 2000; Sagawa, 2003). Other components of effective youth development programs include discussing conflicting values and formulating value systems (Konopka Institute, 2000); developing ethics, values, and ethical reasoning (Boyd, 2001; Woyach, 1996); developing personal development plans; assessing individual strengths and weaknesses; and skill-building in goal-setting, planning, and self-advocacy (Edelman et al., 2004). Wehmeyer and Schwartz (1997) identified similar self-determination and self-advocacy skills needed by students with disabilities such as communicating interests and preferences, setting achievable goals, planning and time management, problem-solving, negotiating and persuading, leadership skills, and self-monitoring and reinforcement. 4-15   EXHIBIT 4.1   
Youth Develop the Knowledge and Skills to Demonstrate Leadership and Participate in Community Life 
A study by Woyach (1996) identified 12 principles for effective youth leadership programs, including knowledge and skills related to leadership; the history, values, and beliefs of communities; leadership styles; awareness, understanding, and tolerance of other people, cultures and societies; experiential learning and opportunities for genuine leadership; and service in the community, country, and world. Boyd (2001) and Ferber et al. (2002) also found experiential learning, such as servicelearning projects, to be an effective method for teaching leadership skills and applying academic skills.
 Additional experiential learning or on-the-job leadership experiences that have proven to be effective include mentoring and counseling, formal leadership training programs, internships, special assignments, and simulations or case studies (James, 1999; Lambrecht, Hopkins, Moss, & Finch, 1997); activities that convey information about life, careers, and places beyond the neighborhood, as well as community service opportunities (Carnegie Council on Adolescent Development, 1995); and activities providing a sense of connection to the community, problem-solving and social skills, and after-school recreation programs (Komro & Stigler, 2000). 
Effective youth leadership experiences identified by research include placement in a variety of challenging situations with problems to solve and choices to make under conditions of manageable risk; and placement in a supportive environment with supervisors who provide positive role models and constructive support, and mentors who provide counseling (James, 1999; Lambrecht et al., 1997). For many youth, leadership skills are developed during structured extracurricular (recreational and social development) activities, such as clubs, service organizations, sports programs, and fine arts (Larson, 2000; Wehman, 1996). Few youth with disabilities participate in these types of activities and groups unless teachers, families, and other advocates facilitate these conditions (Amado, 1993; Halpern et al., 1997; Moon, 1994). Wehmeyer and Schwartz (1997) found that students with disabilities who have self-determination skills have more positive educational outcomes and have a greater chance of being successful in making the transition to adulthood, including achieving employment and community independence. For youth with disabilities, the importance of developing self-advocacy skills has been well-documented (Agran, 1997; Sands & Wehmeyer, 1996; Van Reusen, Bos, Schumaker, & Deshler, 1994; Wehmeyer, Agran, & Hughes, 1998). 
Successful youth development programs also must be able to adapt to the social, cultural, and ethnic diversity of the youth they serve and the communities in which they operate (Eccles & Gootman, 2002; Roth & Brooks-Gunn, 2003). Programs that promote understanding and tolerance in their participants have been shown to promote the development of positive social behaviors, attitudes, and skills (Edelman et al., 2004; Ferber, Pittman & Marshall, 2002). 
Youth leadership is part of the youth development process and has internal and external components, such as the ability to analyze one’s own strengths and weaknesses, set and pursue personal and vocational goals, guide or direct others on a course of action, influence the opinions and behaviors of others, and serve as a role model (Wehmeyer et al., 1998). Evaluations of youth development programs have demonstrated that young people who participate in youth leadership and civic engagement activities consistently get the supports and opportunities needed for healthy youth development (Innovation Center for Community and Youth Development, 2003).   
Youth Have the Ability to Make Informed Decisions 
Parents, educators, and researchers agree on the need to promote self-determination, self-advocacy, and student-centered planning. Self-determination—the combination of skills, knowledge, and beliefs that enable a person to engage in goal-directed, self-regulated, autonomous behavior—has become an important part of special education and related services provided to individuals with disabilities (Abery & Stancliffe, 1996). Such skills include self-advocacy, social skills, organizational skills, community and peer connections, communication, conflict resolution, career skill building, and career development and computer/technological competency (Martin & Marshall, 1996; Wehmeyer, Kelchner, & Richards, 1996). Research has found that helping students acquire and exercise self-determination skills is a strategy that leads to more positive educational outcomes. For example, Wehmeyer and Schwartz (1997) found that one year after graduation, students with learning disabilities who received self-determination training were more likely to be employed at a higher rate and earn more per hour, when compared to peers who had not received the training. Youth development programs foster self-determination by increasing participants’ capacity for independent thinking, self-advocacy, and development of internal standards and values (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2002). 
With the passage of the 1990 amendments to IDEA, transition services were required to take into account students’ needs, interests and preferences. To accomplish this goal, students had to participate in planning for their future. The IDEA regulations of 1997 required that all special education students be invited to their IEP meetings when transition goals are discussed. The 2004 amendments to IDEA went even further in ensuring that youth and their parents have meaningful opportunities to participate in transition planning. As a result, the U.S. Office of Special Education Programs (OSEP) has played a major role in advancing a wide range of self-determination strategies through sponsored research and demonstration projects. 
Although many students with disabilities attend their IEP meetings (Hasazi, Furney, & DeStefano, 1999; Johnson & Sharpe, 2000), a significant number remain uninvolved. This raises questions as to whether students are not being extended opportunities for involvement, or are simply choosing not to attend. Effective student participation in the IEP process requires that students have the skills to move their lives in the directions they choose, and have the support of their school, family and the adult service system in accomplishing their goals. A common element of exemplary self-determination programs is the presence of an individual committed to the philosophy of self-determination and dedicated to integrating self-determination practices into schools. Exemplary programs also commonly have strong administrative support. Without administrative support, student self-determination programs are often limited to individual classrooms and teachers who are dedicated to this effort despite limited resources (Wood & Test, 2001). 
Educators, parents, and students consistently recommend that self-determination instruction begin early, well before high school. This recommendation is consistent with published recommendations for self-determination instruction (Wood & Test, 2001). Natural opportunities for making choices occur throughout life, and increased opportunities to express preferences and choices, beginning in early childhood, can heighten an individual’s sense of self-esteem and self-direction. Izzo and Lamb (2002) suggest that schools seeking to encourage self-determination and positive post-school outcomes for students with disabilities should (a) empower parents as partners in promoting self-determination and career development skills, (b) facilitate student-centered IEP meetings and self-directed learning models, (c) increase students’ awareness of their disabilities and needed accommodations, (d) offer credit bearing classes in self-determination and careers, (e) teach and reinforce students’ internal locus of control, (f) develop self-advocacy skills and support student application of these skills, (g) infuse self-determination and career development skills into the general education curriculum, and (h) develop and implement work-based learning programs for all students. 
Qualities of an Effective Mentor 
The National Mentoring Center has identified ten important features of successful mentors’ attitudes and styles.   
1. Be a friend. Don’t act like a parent. Don’t try to be an authority figure. Don’t preach about values. DO focus on establishing a bond, a feeling of attachment, a sense of equality, and the mutual enjoyment of shared time.   
2. Have realistic goals and expectations. Focus on the child or youth and his or her overall development. Especially early on, center your goals on the relationship itself. Throughout the relationship, emphasize friendship over performance.   
3. Have fun together. Many youth involved in mentoring programs have few opportunities for fun. Having fun together shows your mentee that you are reliable and committed. Focusing on “fun” activities early in the relationship can lead to more “serious” activities later.   
4. Give your mentee voice and choice in deciding on activities. Give a range of choices concerning possible activities. Create an “idea file” together. Listen. Emphasize to your mentee that her or his enjoyment is important to you. Negotiate. Feel comfortable about setting clear limits on the amount of money you will spend.   
5. Be positive. Offer frequent expression of direct confidence. Be encouraging even when talking about potentially troublesome topics, such as grades. Offer concrete assistance.   
6. Let your mentee have much of the control over what the two of you talk about—and how you talk about it. Don’t push. Be sensitive and responsive to your mentee’s cues. Understand that young people vary in their styles of communication and their habits of disclosure. Be direct in letting your mentee know that she or he can confide in you without fear of judgment or exposure. Remember that the activities you do together can become a source of conversation.   
7. Listen. “Just listening” gives mentees a chance to vent and lets them know that they can disclose personal matters to you without worrying about being criticized. When you listen, your mentee can see that you are a friend, not an authority figure.   
8. Respect the trust your mentee places in you. Respond in ways that show you see your mentee’s side of things. Reassure your mentee that you will be there for him or her. If you give advice, give it sparingly. If you give advice, be sure it is focused on identifying solutions. If, on occasion, you feel you have to convey concern or displeasure, do so in a way that also conveys reassurance and acceptance. Sound like a friend, not like a parent.   
9. Remember that your relationship is with the youth, not the youth’s parent. Maintain cordial but distant contact with family members. Keep your primary focus on the youth. Resist families’ efforts to extract help beyond providing a friendship for the youth. Be nonjudgmental about the family.   
10. Remember that you are responsible for building the relationship. Take responsibility for making and maintaining contact. Understand that the feedback and reassurance characteristic of adult-to-adult relationships is often beyond the capacity of youth. 4-18 
