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A Guide to Developing
Community Connections

Assisting people feel connected to their neighborhoods and communities can be
both exciting and difficult, simple and mysterious. In spite of these complexities, we
believe that it is one of the most important things we can do in our work in
supporting people with disabilities. This workbook is a compilation of tools and
information gathered from people across the country who do the work of
community building.  What we have included is not inclusive, and does not contain
a sure to succeed method.  The tools and exercises are to be used as a starting
point in your work of connecting people. Each situation is different; what works for
one person will probably not work for another.  We want you to use these
exercises as one way of exploring ways to connect others.

We encourage you to do these exercises for yourself first.  Regardless of whether
you are an extrovert or an introvert, strongly connected to your community or a
loner, it is important to be conscious of the ways in which are we connected to
people and places in our own lives.   This consciousness is critical as you work to
connect people and help them develop relationships.

Use this guide creatively and thoughtfully. We hope you will find it useful as you
study, think, learn, discuss and search for ways to assist people develop ties to their
communities and deepen their relationships with others.

Patsy Davies and Claudia Bolton
October, 1996
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Ties and Connections
There are a number of important ways that people relate to each other.  The
list below includes a number of types of ties and connections, all of which can
lead to a greater sense of community and belonging.

• Friendship:  having friends, relationships, including a  “best friend”.  Mostly these can be
described as “strong ties’’

• Acquaintance:  having a network of acquaintances

• Membership:  being a member of associations and organizations

• Keeping in touch:  with trends and movements of interest; subscribing to them; belonging to
“social worlds”

• Being part of a family:  having an active connection with family life

• Having a partner:  or someone to whom a long-term commitment has been made

• Being a neighbor:  living next door to, or at least near to someone (down the street or across
the road)

• Knowing or being known in a neighborhood:  using the resources of the
neighborhood (usually the area within easy walking distance from where you live) and
recognizing and being recognized by others who use them too

Four main themes to consider which impact all relationships are:

• Time:  The amount of time people spend together and the length of time they have spent
together in the past

• Intensity:  Some ties and connections are invested with a lot of emotion.  They mean a lot to
us, perhaps more than anything or anyone else. Others are less important, and some not very
important at all.

• Intimacy:  We share confidences with some people more than with others. Some of our ties
and connections involve a lot of trust.

• Reciprocity:  The exchange of services between people.  This may range from simply
following the rules of politeness, to providing practical help, to sharing major parts of our life
and work.

(Adapted from Friends:  A Manual for Connecting Persons with Disabilities and Community Members, Amado,
Conklin and Wells, and Ties and Connections, Ordinary Life Working Group, King’s Fund Centre)
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The People We Know
Another way to look at the people we know is to think about they role they play in our lives. These
descriptions were developed by John O’Brien as he studied successful circles of support in Connecticut.

Anchor: personal commitment  to...
• a source of continuity by sharing life over time
• stands by the person in difficult times
• growing knowledge of the person
• includes the person in life decisions
• protects the other person

Allies: personal relationships in which people...
• share time and activities
• share knowledge of person’s gifts & challenges
• share knowledge of the community
• make contacts for one another
• lend practical help
• enjoy one another

Associations: formal and informal groups organized...
• to animate civic life by promoting member’s interests
• to develop member’s skills
• to work for change in policies & practices members see as unfair or unjust

Assistance: cash transfer and organized services which make available...
• money with option of person control
• personal assistants
• devices, adaptations, redesign of activities
• teaching
• advice
• representation

Agendas: political action to insure just and effective public policies such as...
• personal assistance services
• inclusive school classrooms
• individual ownership of home
• safe and accessible transportation

Name people in your own circle on the exercise on the following page.
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Staff Development and
Community Building Skills

Helping individuals with disabilities get better connected to their communities would be much
easier if the staff who worked with them were themselves connected to their communities.  Un-
fortunately, it is not always possible to hire staff who already have strong community ties.  It is
possible, however, to train staff about the importance of community connections and relation-
ships, and to encourage them to use their existing connections as well as to develop personal
connections in the community.

• Have staff do their own relationships maps.  This can help staff see opportunities within their
own networks of relationships for connecting people with disabilities.  If staff people within
an agency begin thinking about their own connections and brainstorming ideas for con-
necting various individuals served by the agency, they might find that a wide variety of
opportunities are already available.

• Identify staff people who are natural “connectors”.  Some staff people are more comfortable in
roles as “community connectors” than others.  These people are generally the outgoing,
sociable types.  Some are already active in their neighborhoods and community organiza-
tions, and know lots of people through their activities.   Some may be new to the commu-
nity, or unfamiliar with particular activities or opportunities, but have no hesitation calling
up, asking questions, finding out information, and meeting new people.  These staff people
can act as resources to other staff, can take the lead and help other staff learn about com-
munity building, can inspire others to try. When one staff person discovers that “It never
hurts to ask”, and help someone make a connection, others see that it can be done.

• Encourage staff to get involved in community themselves, and recognize this involvement.  One
way to encourage involvement is to make information about various community organiza-
tions available to staff using a bulletin board, newsletter, or information presented at staff
meetings. Acknowledging staff who participate in community organizations is one way to
let them know that their participation is valued and to encourage others to get involved.
Often, when one staff person joins or becomes involved, others follow.

• Encourage people learning to be more self-generative, curious, outgoing, and to take more risks.
With continuing encouragement, staff will become more willing to ask more people to
become involved and to investigate more possibilities. Staff become more of a part of their
own communities just by helping others do so.

(Adapted from Friends: A Manual for Connecting Persons with Disabilities and Community Members, Amado,
Conklin and Wells.)
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Third Places
A community life exists when one can go daily

to a given location at a given time
and see many of the people one knows.

Philip Slater

From a book by Ray Oldenburg The Great Good Place: Cafes, Coffee Shops, Community Centers, Beauty
Parlors, General Stores, Bars, Hangouts, and How They Can Get You Through the Day

In his book The Great Good Place, Oldenburg writes about what he refers to as “Third Places”,
those places in every community where locals gather to visit, share news and be among others.
Such places are a great spot to meet the neighborhood “connectors” (those people who know
everyone else) and to assist someone to become a “regular” in a neighborhood place.   Oldenburg
describes the characteristics of Third Places in this way:

They must be on neutral ground - places where individuals come and go as they please,
none are required to act as the host, and in which all feel comfortable and at home.

They act as a leveler - a place that is inclusive, accessible to the public and does not set
criteria for membership and exclusion.

Conversation is the main activity - a place where the “talk is good”, lively, colorful and
engaging.   You can see it in the smiles of others, handshaking, back-slapping , and pleasurable,
entertaining conversation.

There are regulars - a place where the customers are a source of attraction, giving the place
its character and the assurance that on any given visit someone will see someone they know.

They have a low profile - the place is typically plain, sometimes looks unimpressive, and do
not attract a high volume of strangers and transient customers.  This discourages pretense and
people “come as they are”.

The mood is playful - there is laughter, which is the magical element that warms the insider.
The urge to return is there, to recreate the good time and to recapture the experience.

They can feel like a home away from home - people feel rooted, see familiar faces, and
may have special privileges because they are a regular.
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Looking at Life Behind the Counter
by Sharon Gretz

Rock’s Cafe is no slick, glamorous, Tiffany lamp or ferns place. In fact, it is best
described as “nondescript.” Rock’s lies in a small shopping strip hidden off the
intersection of two busy state routes in a small, rather rural community near my
home. One can barely notice the small sign or detect its presence beside a video
rental place and the convenience store. I am on a mission early in the morning, with
specific intent and purpose.

The impetus for my visit to Rock’s is my excitement and anticipation of a scheduled visit to Pittsburgh by
author and sociologist, Ray Oldenburg. Oldenburg wrote a book a few years back that I am fond of and that
got me thinking a lot about community life. The book is called, The Great Good Place: Cafes. Coffee Shops.
Community Centers, Beauty Parlors. General Stores. Bars. Hangouts and How They Get You Through the
Day. In his book, Oldenburg illuminates the importance of what he calls “Third Places”, the informal spots,
neither home nor work, where locals gather on neutral ground to associate, share good cheer and converse
with a diverse group of others. Oldenburg writes, ‘There must be places where individuals may come and go
as they please, in which none is required to play host, and in which all feel at home and comfortable. If there
is no neutral ground in the neighborhoods where people live, associations outside the home will be
impoverished.” It was and is obvious to me that these “third” places and their hospitality are key as we seek
ways for people who have been labeled and exiled from community life to find places of belonging. My
mission at Rock’s is quite clear - is this a “third place” or not?

I first heard of Rock’s when I was discussing the notion of the third places with a friend. She too had spent
many years working in human services. After giving her my best description of third places, my friend launched
into a story about Jim, a man she knows who has mental health labels. Jim, as it turns out had lived in the
vicinity of Rock’s for a number of years (as did my friend). She told me how Jim, on his own, had come across
Rock’s Cafe and became one of it’s “regulars”, stopping in periodically in the day. Over time, Jim could be
found behind the lunch counter serving coffee, both to himself and to other regulars at busy times. At yet
other times, Jim helped out by washing dishes and clearing tables. It was a place where he found belonging;
where others came to know him; and where he was appreciated for being a regular and for helping out when
needed.

I asked my friend if Jim was still there. She reported that not long ago, Jim moved from the community to
another, which was some 20 miles away. The reason for his move was that in order to receive certain services
he needed he had to go (translated - he entered a residential program that required he fit into a “slot” or
“bed”). In ending, my friend said that if I was checking out third places; I might do well to stop by at Rock’s.

As I pulled into the parking area, I wondered to myself why I had never noticed Rock’s Cafe. After all, I
don’t live far from here. I have gone to the convenience store 2 doors down any number of times. I had
stopped for food at the McDonald’s and Taco Bell down the road. Yet, I had never even known that Rock’s
Cafe existed. Getting out of my car, I wondered if I would stand out like a sore thumb going into Rock’s. I
knew from my friend that it was quite small. Would it truly be a third place? Would I know it even if it was?
The litmus test for third places can be found in Oldenburg’s book. Before I entered, I reviewed my mental
checklist:

• Must be on neutral ground
• Is a “leveler” - an inclusive place where one’s station in life is insignificant and where one’s personality is

the most important characteristic.
• The main activity is conversation, regardless of the functional purpose of the setting.
• Regulars are trusted
• One can become a regular if one wishes to be.
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As I entered Rock’s, I found it to be even smaller than I had imagined. In front of me was the lunch
counter. To the left were six, maybe seven small tables, many of them filled. One group appeared to be retired
senior citizens, predominantly men but one couple also included. At another table was a group of employees
from the gas company across the road. They were easy to identify by their company logo emblazed on their
shirts. Nearly everyone looked up at me as entered. I was sure they were looking for a familiar face. I smiled
at them. Several folks smiled a somewhat cautious smile back.  One man nodded a greeting to me. I chose a
table near the gas company table. Then came a call from the small kitchen beyond the counter, ‘I’ll be right
there!”. As it turns out this call came from the woman who owns Rock’s. Wiping her hands on a towel, she
arrived at my table with a “good morning, what can I get for you”. She was a robust pleasant woman who
quickly went off to prepare my breakfast order.

Back to my mission - is this a third place or not. It took all of about 15 minutes for me to come to a
conclusion. The answer was an undeniable, an unequivocal - yes.

As I sat at my table, the buzz of conversation and laughter abounded. Good natured quips were exchanged
between tables of folks who obviously knew each other. Soon the door opened again and a gentlemen in a
suit entered. The owner from the kitchen looked out and yelled, “Tom! Hi! Hey, I’m busy back here. Go
behind the counter and get your coffee. The cream’s down below and don’t forget your spoon!” The man did
exactly as she said, obviously familiar with the scene “behind the counter”. The man, Tom, took his coffee in
the company of the retired group and quickly inserted himself in the conversation. A short while later, one of
the retired men yelled out, “Hey, what does it take to get some more coffee in this place?” Out of her kitchen
came the owner, who yelled back, “Hey, you’re a big boy. Get it yourself! !!” Everyone laughed aloud - the
banter was most certainly made possible by the familiarity in the cafe.
When the owner came out of the kitchen with my breakfast in tow, she commented as she passed her
regulars, “Hey guys, give me a break today. Cindy can’t come in ‘till later. Her baby-sitter is sick and she has to
get her son off to school. This is help yourself day.” She went through the story again when she placed the
food on my table with an apology that it had taken too long.

Moments later the gas company employees sauntered to the counter to pay their checks. Again, friendly
quips were exchanged. Once man had a large bill. The owner said, “ You’re going to leave me stuck if I have
to break that bill. Pay up tomorrow.” While she’s talking, one of the retired men goes behind the counter and
pours coffee for himself - “When do I get on your payroll?”

I had a warm feeling at Rock’s that morning. When I paid my check, the owner told me this was prime
time for her regulars and again at lunch time. She chuckled as she added, “My regulars are great! They solve
all the world’s problems over their morning coffee.” She thanked me for stopping in and asked that I come
back sometime. You know what? She really meant it. Her comments weren’t like the robotic “thank you and
have a nice day” phrase that I have encountered in so many places of business - where the person doesn’t
even look up at you and they’re already ringing up the next customer. She was genuine. Her place was
genuine - the real thing - a welcoming place, a belonging place, a third place.

To finish this paper I have stopped at a Burger King on my way to a meeting. I always seem to write better
over a cup of coffee. There is no “group” here at the Burger King. Individuals fill individual tables, all absorbed
in themselves. As I coolly look through this place, I notice a rather disheveled looking man busily writing notes
on a piece of paper. At the same time, the man is talking to himself in a loud voice - loud enough for all the
patrons to hear his confused words. I wonder if this is his “place.” Not one of the other patrons seems to notice
him at all. They must hear him yet they certainly do not SEE him. It’s as if he is invisible.

I think again about Jim - the other man with a mental health label. Jim had found his place at Rock’s Cafe.
He was not invisible there. After all he was trusted behind the counter. I wonder about Jim’s new community.
Was there a ”Rock’s” there? Had he found it? Or did he now take his coffee alone, in a Burger King - where
he would be arrested for going behind the counter. I think it tragic that Jim no longer has his place - tragic that
to receive services he had to abandon his place - the place where he was somebody - where he helped to
solve the problems of the day and of the world, over coffee.
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An Associational Map
Prepared by John McKnight
Northwestern University
Center for Urban Affairs and Policy Research

Associational life is rich in all of our communities. Learning about where the community networks are is
useful information to have on hand.  This is a guide to help you learn about the possible associations in your
community. Use this list to think about the various organizations people belong to.  You can identify groups
in your area in a number of ways - talking to others, looking in the phone book, reading area and neighbor-
hood newspapers, surveying churches and existing groups, checking with the Chamber of Commerce, etc.
Make your own listing and use it as a resource as you think about connecting specific people.

Artistic Organizations
choral, theatrical, writing

Business Organizations
Chamber of Commerce, business associations

Charitable Groups & Drives
Red Cross, Cancer Society, United Way

Church Groups
service, prayer, men’s, women’s, youth, seniors

Civic Events
July 4th, art fair, festivals, Halloween

Collectors Groups
stamp collectors, flower dryers, antiques

Community Support Groups
Friends of the Library, nursing home, hospital

Elderly Groups
Senior Citizens

Ethnic Associations
Sons of Norway, Black Heritage Club, Hibernians

Health & Fitness Groups
bicycling, jogging, exercise

Interest Clubs
poodle owners, antique car owners

Associations (examples)                     Your Area
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Local Government
town, fire department, emergency units

Local Media
radio, newspaper, local access cable TV

Men’s Groups
cultural, political, social, educational, vocational

Mutual Support (Self Help) Group
Alcoholics Anonymous, LaLeche League

Neighborhood & Block Groups
crime watch, beautification, Christmas decorations

Outdoor Groups
garden clubs, conservation clubs

Political Organizations
Democrats, Republicans, caucuses

School Groups
printing club, PTA, child care

Service Clubs
Zonta,  Kiwanis, Rotary, AAUW

Social Cause Groups
peace, rights, advocacy, service

Sports Leagues
bowling, swimming, baseball, fishing, volleyball

Study Groups
literary clubs, bible study groups

Veterans Groups
American Legion, Veterans of Foreign War

Women’s Groups
cultural, political, social, educational, vocational

Youth Groups
4H, Future Farmers, Scouts, YMCA

Associations (examples)                     Your Area
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Where do people gather?

What clubs do people join?

Where do people go on the weekends?

What do people go for fun?
Where do they go?

TAKE   A   WALK   AROUND   YOUR          

In addition to formal and informal
associations, learning about the places in
your community is an important exercise.
The following map was developed by
Allen, Shea & Associates as a way for you
to explore the various places in your own
community.   It is helpful to do this
exercise with someone else who lives in
your community (two heads can be better
than one!).  Consider the various places,
setting, activities and gathering places that
are part of your community.
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What are the public places
(library, community center)
that people go?

What are favorite places to shop?

What are the major streets for
shopping, services, entertainment?

What is unique to your
community?

Where is the center of the
community?  What's there?

            COMMUNITY,    WHAT   DO   YOU   SEE?
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Characteristics of a
Community Connector

• has confidence in his/her understanding of the person with disabilities

• trusts in community members

• someone with high expectations

• someone who can trust people to work out problems on their own and at the same time,

•  sensitive to and gently assists when there are problems or difficulties

• has no hesitance in calling on and requesting others’ willingness

• is well connected themselves and understand the value of community connections

• focuses on the gifts and capacities of people with disabilities

• believes that the community is filled with hospitality for strangers

• is a “people person”  - an enduring confidence in the capacity of people to do what is right,
knowing they will not always live up to their ideas

• has replenished capacity to forgive others for mistakes; yet remembering that people with
disabilities cannot afford to have more mistakes made in their lives

• has flexibility, maturity and a willingness to laugh when things go wrong
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Person centered planning
is a way of getting to know a person, learning about who they are
and what their life is like now, as well as helping someone think
about how they would like their life to be different.   There are
various of methods to do this planning, including Personal Futures
Planning, Essential Lifestyle Planning, PATH, and MAPS.

Regardless of the method used, information gathered about a person’s interests, skills, potential
skills, and preferences are critical to understanding how to begin assisting someone build
community ties. Just as important is to know what doesn’t work and things to avoid.

Here are some areas to think about when exploring what a person’s interests and skills are.
Remember, what you are looking for is what a person likes to do, what creates energy and
motivation for them, what skills, identities, environments, settings, habits and qualities they have
that we can build on.

• activity levels
• using one’s body and hands
• artistic abilities
• analytical thinking
• leadership abilities
• work identities and interests
• ethnic and religions identities
• interests
• appearance
• noise levels
• familiar places
• health issues
• disability issues
• routines
• personal qualities

The activity on the next two pages was developed by Beth Mount as a way to
match interests to opportunities in the community.   If you have done the
preceding exercises, you have already identified people in your life (or someone
you are supporting), formal and informal organizations, and places in the
community.   Now you can begin to brainstorm places that can enhance interests,
gifts, and personal qualities, and develop strategies for getting started.



A Guide to Developing Community Connections

16

These Are The Opportunities
In My Community
Brainstorming Places That Enhance Community Contributions.  Be creative and develop a wide
variety of opportunities.  Consider all of the possible sites, settings, and roles in which people can contribute.

Adapted from Capacity Works: Finding Windows for Change Using Personal Futures Planning, Mount, 1995

List the community opportunities, settings,
associations, networks and places where
people come together with similar interests,
talents and values.

Summarize the interests, gifts, qualities and
identities you hope to develop.
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Five Action Steps for Getting Started
Identify several ideas that seem most appealing and then outline five specific strategies for getting
started.  Remember to include who you will contact, when, and any additional information you may
need to get started.
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Community Groups,
Organizations and Places
Thinking about how to connect a person to a place requires: knowing the person well; knowing
the place; thinking about the supports everyone involved will require; providing support in the
most effective, flexible manner; and, thinking, rethinking and evaluating your approaches.

The next exercise was adapted from one developed by Kathryn Kemery McClain as a way to
think through the characteristics and rituals of a particular place or organization.  It is designed to
assist you to explore the various possibilities for involvement in a particular activity or place.  It is
important to know about the setting, the demands and the opportunities it may place on the
person.  This activity helps us remember the progression of activity one would go through in
order to participate.  The next step for you after this exercise is to consider the supports a specific
person will need during each stage of interaction.

THE STAGES OF INTERACTION.

Arrival: List things related to how other people arrive at the group or place.
Entry:   List things related to how people actually get into the building or location.  Do people have to
walk up steps, knock, open the door?
Getting started:   List anything that happens from the point that you get into the building until the
activity actually starts.   This could include things like finding a seat, knowing to be quiet when the
meeting begins, greeting other people, introducing yourself, etc.   Sometimes the atmosphere is very
informal while other situations have more formality.   Are there unwritten ground rules?
Participation:   List anything that occurs during the main portion of the situation or meeting.   This
varies greatly.   Look for the unwritten rules, types of interaction, types of conversation, as well as the
“things” that are required.   For example, you would want to go to a coffee house with money.
Finishing up:   How can you tell the activity is winding down?  Are there specific things that occur?
Again, remember the unwritten rules.
Exit:  List whatever is required to leave the building.  Pay attention to whether people talk with one
another on the way out, whether folks go out for coffee after the activity, etc.
Departure:  List how people leave.

CHARACTERISTICS.  A running description of anything relevant that occurs at that particular
stage.  This can include things like how people are dressed, seating arrangements, or anything else
that seems relevant given the setting and the person you will be supporting.

EXPECTATIONS AND DEMANDS.  Includes anything that the setting demands during a
particular stage.  It could be a response such as shaking hands or saying good-bye, an ability or
skill, etc.

DESCRIBE THE PEOPLE WHO ARE PART OF THE SOCIAL SETTING.  This can include a
variety of things such as age, sex, “type” of person, anything that strikes you as relevant or defining
about the group.
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Name of Group or Place: _________________________________________

Location: ______________________________________________________

Community Places

        Stages                     Characteristics                           Expectations and
  of Interaction                    Demands

Arrival

Entry

Getting started

Participation

Finishing up

Exit

Departure

Describe the people who are part of this place or group:

_________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________________________________________________________________________________
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More on Building Connections

Another way to think about this work of connecting is to look at it as occurring in several stages.

Exploring:   Get to know the community and search for social settings.   Having identified
them, fully explore some of them with a specific person in mind.

Strategizing:   Develop support to include a specific person by fully knowing the commu-
nity settings and by knowing the person.  Think about the various interests, gifts and skills of
the person, and the possible places they can contribute.

Engaging:  Carry out the support plan you have developed to introduce the person to the
setting.

Analyzing:  Consider how effective you were in supporting the person and supporting
others in include the person.  What can you differently?

Investing:   Is this a setting the person enjoys?   Does he/she want to spend time continuing
to be involved?  How can you continue to support the person in building relationships in this
particular setting?

Including:   Consider the ways in which you can support the person in their relationship to
others.  Relationships take time and effort to evolve and to mature.   Think of ways in which
you can support others in their relationship with this person.
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Resources on Community
Building and  Relationships

The Community Place.  730 Main Street, Manchester, CT   06040; (860) 645-3178
(formerly The Communitas Communicator)  A catalog and newsletter based on the vision  of
community inclusion.   A great source for materials related to circles, inclusion and community building.

Especially:

Circles of Support:  Building Inclusive Communities. Describes the experiences of
developing circles around people living in the U.K.

Building Communities from the Inside out.   Written by John Kretzmann and John
McKnight, this book features effective and practical ways for people to make meaningful
contributions to their community.

Stories of Circles/Circles of Stories.   Reflections on one person’s experiences with
several  Circles of Friends formed in support of people in the Milwaukee area.

Capacity Works.   Written by Beth Mount, this workbook summarizes the values and
principles of Personal Futures Planning, circles of support and community building by
providing the reader with six tools for reflection.

The Whole Community Catalogue.  A guide for building communities and supporting
inclusion.  Full of ideas, resources and quotes.

Center on Human Policy. Syracuse University, 805 South Crouse Avenue, Syracuse, NY
13244-2280; (315) 443-3851; fax (315) 443-4338; e-mail:  thechp@sued.syr.edu.  A source for a
variety of reports and resources on the integration of people with severe disabilities into community life.

Especially :

Personal Relationships and Social Networks:  Facilitating the Participation of
Individuals with Disabilities (1991) by Zana Marie Lutfiyya.  An information package
which includes three articles and an annotated bibliography.

continued
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Resources, continued

Signs of Community Building (1989) John O'Brien.  A summary of visits with people
involved in community building activities.

Unfolding Capacity:  People with Disabilities and Their Allies Building Better
Communities together (1994) John O’Brien and Connie Lyle O’Brien.A perspective on
community building that explores five commitments that build community.

Finding a Way to Everyday Lives: The Contribution of Person Centered Planning
(1993) John O’Brien and Herb Lovett.  Description of thevarious approaches to person
centered planning

Unlikely Alliances: Friendships and People with Developmental Disabilities (1993)
John O’Brien and Connie Lyle O’Brien  A reflection on the nature of friendship, on four of
its dimensions and on the meanings of friendship for people with disabilities and our
communities.

Affectionate Bonds: What We Can Learn by Listening to Friends (1990) Zana Marie
Lutfiyya.  A study of friendships between people with and without disabilities.

Inclusion Press, 24 Thorne Crescent, Toronto, Ontario, Canada M6H 2S5, (416) 658-5363; fax
(416) 658-5067  A resource of books and videos about full inclusion in school, work and
community.

Especially:

All my Life’s a Circle: Using the Tools: Circles, MAPS & PATH.   Written by Mary
Falvey, Marsha Forest, Jack Pearpoint and Richard Rosenberg, this book describes all you
want to know about these three tools.

What’s Really Worth Doing & How To Do It!   A book about dreaming, inclusion and
giftedness written by Judith Snow.

From Behind the Piano: Building Judith Snow’s Unique Circle of Friends.  Written by
Jack Pearpoint, this book describes Judith’s journey from living in an institution to traveling
around the world.

The Common Thread . A periodic newsletter written by Sharon Gretz and Dianna Ploof, and
published by the Community and Relationship Building Project at United Cerebral Palsy of the
Pittsburgh District.  Available from The Community Building Project, 17 Eisele Road, Cheswick,
PA  15024.
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Resources, continued

Friendships and Community Connections between People with and without
Developmental Disabilities.   A collection of articles creating a perspective of the principles in
successful experiences to help others build relationships of their own through social connections.
Edited by Angela Novak Amado and available through Paul H. Brookes Publishing Co., P. O. Box
10624, Baltimore, MD  21285-0624.

Friends:  A Manual for Connecting Persons with Disabilities and Community Members.
A manual for anyone interested in supporting a person with disabilities to widen his or her circle
of relationships and develop deeper relationships.  Describes the Friends Project, strategies and
methods that are effective and observations based on the experiences of the Friends Project.
Amado, A.N., Conklin, F., & Wells, J. (1990)  Available from the Minnesota Governor’s Planning
Council on Developmental Disabilities, 300 Centennial Office Building, 658 Cedar Street, St.
Paul, MN 55155, (612) 296-4018
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Challenges in Coordinating
and Managing Services and
Supports in Secondary and
Postsecondary Options

By Debra Hart, Karen Zimbrich, and Teresa Whelley

Issue: Current practices and policies, includ-
ing differences between youth and adult service
delivery systems and the lack of interagency
collaboration, complicate service coordination
for youth with disabilities. How can service co-
ordination become more flexible, youth-cen-
tered, and culturally responsive?

Defining the Issue
As youth with disabilities prepare to leave secondary school, they and their
families face the challenge of finding services and supports appropriate for adult
life. Even youth with a strong sense of self may find the task of coordinating
adult services and managing supports confusing, if not overwhelming (National
Center for the Study of Postsecondary Educational Supports [NCSPSES],
2000). First, they have to identify what services they want and what to call
them, presumably learning new, adult services terminology along the way.
Second, they have to find the services they have identified and decide how to
fund them, hopefully gaining new advocacy and access skills in the process.
Third, they have to know how to manage services and supports and what to do
when circumstances, wants, and needs change. Individuals may gain self-
determination skills, but will they ever figure out how “the system” works?

For example, arranging transportation to and from college or employment
can be a complex and confusing issue. Will the student use public transporta-
tion or para-transportation? Will the student drive? Does the campus have a
shuttle service? Is it accessible? Does the employer support car-pooling? Will the
local vocational rehabilitation agency provide a vehicle and driver? Is the student

This publication is available online at

www.ncset.org
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2eligible for medical transport?
Each of these possibilities may
require investigation into eligibil-
ity criteria, driver’s license and
disability documentation require-
ments, application procedures,
and identification of a funding
source.

Even when services and sup-
ports can be located and secured,
managing them still poses a
significant barrier to satisfactory
postsecondary options (NCSPES,
2000). Educators, adult service
agencies, and service providers
face barriers to collaboration,
including a lack of knowledge
regarding each other’s systems as
well as bureaucratic constraints
resulting from long waiting lists
and limited financial resources.

There is growing recognition
that the complexity of service
systems is an impediment to
developing comprehensive state
and local service coordination for
individuals with disabilities once
they leave high school (Stodden
& Dowrick, 1999). Federal laws
and related policies have been
implemented to address barriers
to postsecondary education and
employment for individuals with
disabilities. These include the
Americans with Disabilities Act
of 1990, Amendments to the
Rehabilitation Act of 1973, the
Workforce Investment Act of
1998, and the Ticket to Work
and Work Incentives Improve-
ment Act of 1999. Additionally,
in February 2001, President Bush
launched the New Freedom
Initiative (NFI), a comprehensive
plan to reduce barriers to full
community integration for people
with disabilities. In order for new
and existing initiatives to be as
effective as possible, they must be

implemented in a coordinated,
streamlined, consumer friendly,
and culturally responsive manner.

Current Practice
Whereas the Individuals with
Disabilities Education Act
(IDEA) of 1997 requires that
services for students be coordi-
nated, the law does not specify
how service coordination should
be provided. Current models of
service coordination described in
the literature typically fall within
four paradigms (see Figure 1).

Current practices and policies,
including differences between
youth and adult service delivery
systems and the lack of inter-
agency collaboration, complicate
service coordination. As students
with disabilities move from
secondary education to
postsecondary education and/or
employment, the first challenge
they face is the use of different
terminology across various
settings. The resulting confusion

may prevent students and profes-
sionals from recognizing service
gaps. The lack of common terms
across service systems further
contributes to a lack of under-
standing among service coordina-
tors and poses an additional
barrier to collaboration. Bureau-
cratically, these systems are well
established and are likely to be
inflexible in their approach due to
their own internal processes,
cultures, and histories.

Another major difference is
that postsecondary services are
not mandated, as they are within
public education systems under
IDEA 1997. Instead, they are
based on eligibility determination
and on availability of funding
from an adult service agency. In
addition, an individual may be
eligible for services from more
than one adult service agency, and
different agencies have different
rules, regulations, and eligibility
requirements. Adult services are
available from a myriad of service

1. Independent/dedicated: the agency providing service coordi-
nation is independent (does not provide services other than
service coordination) and the service coordinator has no
other role or responsibilities beyond providing coordination
of services;

2. Independent/not dedicated: the agency providing service
coordination is independent from service provision but the
service coordinator has other responsibilities;

3. Not independent/dedicated: the agency provides service
coordination and direct services to consumers but the service
coordinator has no other role or responsibilities beyond
providing coordination of services; and

4. Mixed: any combination of above three models (Research and
Training Center on Service Coordination, 2001).

Figure 1: Current Service Coordination Models
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3providers, with no designated
coordinating agency, unlike
service coordination requirements
by the Local Education Agency
(LEA). Without interagency
partnerships, students and fami-
lies, as well as adult service
workers, may have difficulty
planning and locating funds for
needed services and supports.

Postsecondary educational
institutions do not typically
accept an Individualized Educa-
tion Program (IEP) from a high
school as documentation of a
disability or an academic accom-
modation. However, colleges may
be able to use high school testing
results, if the information is
current and disability-specific.
For example, after consultation
with the college, a student with a
learning disability might submit
the psycho-educational evaluation
from eleventh grade as documen-
tation of the learning disability. If
a student needs additional docu-
mentation, it is the student’s
responsibility to obtain this
information. The student’s school
files and medical records, if
appropriate, need to be collected
and maintained by the student
after leaving high school. As a
result, it is imperative that high
school students learn self determi-
nation skills, including IEP and
other record-management skills,
so that they have the ability to
assume responsibility for their
records and for other aspects of
adult life.

Finally, there are genuine gaps
in services. In some human
service agencies, for instance,
eligibility criteria is less stringent
for children/adolescents than for
adults, so individuals considered
to have a disability while in
school may be deemed ineligible

for services and supports as
adults. Among other arguments
(e.g., the often-cited rationale
that an agency cannot work with
students until six months before
they leave school), the question of
adult eligibility may contribute to
delays in service provision for
students still in high school. This
is particularly true for vocational
services and supports, ideally in
place a year or two before stu-
dents leave school, which provide
a base of experience vital to
making informed decisions about
potential career paths. Individuals
with disabilities may find that
services and supports are not
available in their local community
(e.g., interpreters, job coaches,
and public transportation), or
that services, such as individually
supported jobs, do not match
their interests. They may find
long waiting lists for the more
desirable community-based
services. In addition, they will
find a system in which no state or
regional agency is responsible for
tracking cross-system services or
locating service gaps among
agencies.

It is important to note that the
barriers described above are
exacerbated for students with
more significant disabilities.
These students often remain in
special education programs well
beyond their eighteenth birth-
days. Usually, youth with signifi-
cant disabilities are relegated to
segregated programs while their
non-disabled peers go to college
or technical school, develop social
networks, and start careers (Hart,
Zaft, & Zimbrich, 2001). Activi-
ties provided in isolation rarely
reflect individual student needs
and preferences, nor do they
provide the type of in-depth

study and practice that allow a
student to develop and pursue a
chosen career path.

New federal initiatives may
improve service delivery by
enhancing existing and creating
needed services. These include
IDEA 1997, with its emphasis on
creating access, participation, and
progress in the general curriculum
for all students; Medicaid Infra-
Structure Grants to support the
competitive employment of
people with disabilities; One-Stop
Career Centers, with employment
services that are to include
individuals with disabilities; and
the New Freedom Initiative, with
its commitment to reducing
barriers to equality for Americans
with disabilities. Service gaps may
begin to be addressed as these
initiatives are implemented.

Summary of
Challenges
An examination of current
practices by secondary education
and adult service systems reveals
challenges to service coordination
that particularly affect students
with complex needs, who may
look to multiple agencies for a
range of supports. In summary,
there are five major barriers to
effective service coordination and
management of supports (see
Figure 2).

Recommendations
To be effective, services and
supports must be individualized,
flexible, and supportive of con-
sumer choice, change, and
control. The following are recom-
mendations for resolving the
major barriers summarized in
Figure 2.
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1. Build partnerships that
establish interagency coop-
eration at state and local
levels:

� Research service coordina-
tion strategies that effec-
tively build interagency
partnerships, foster con-
sumer self-determination,
and are flexible enough to
allow consumer choice.

� Develop and implement
state and local interagency
teams and publicize inter-
agency agreements that
address issues related to
service coordination.

� Establish unified policies
and streamlined practices
for intake and referral
procedures, eligibility
determination, communica-
tion, and service planning.

� Develop and implement
ongoing evaluation strate-
gies to determine effective-
ness of new models.

2. Develop clear and uniform
mechanisms for information
sharing, communication,
and coordination of services
and supports across agencies
and audiences:

� Develop a state-level, Web-
based clearinghouse with a
searchable, online database
of information on re-
sources, services, eligibility
requirements, and expected
outcomes, available to
consumers and families,
postsecondary institutions,
advocacy organizations,
human service agencies, and
workforce development
sites. Include an “Ask the
Expert” section, to allow
users to post questions and

receive immediate re-
sponses.

� Translate information into
languages spoken in the
communities served by
agencies, and address issues
of cultural competencies
important to family and
community cultures.

� Develop a glossary of
common terms pertaining
to supports and services
that are consistent across
secondary education,
postsecondary education,
and employment systems,
to use in future national
and state legislation.

� Consider electronic for-
mats, multimedia stories
and diaries, multicultural/
multilingual outreach, and
other platforms for stu-
dents, parents, and profes-
sionals to become proficient
in the use of terms related
to transition and adult
service delivery. Evaluate
effectiveness frequently.

� Develop, promote, and
consistently offer a Transi-
tion Coordinator/Specialist
option for teachers in
training, which meets
specific certification stan-
dards, to be determined by
the state department of
education in coordination
with adult service systems.

3. Conduct resource mapping
and alignment on state and
local levels:

� Fund demonstration grants
that will research and
develop effective resource
mapping and alignment
strategies, including creative
flexible funding options,
within and across systems
and agencies. Conduct
effectiveness evaluation
and disseminate results
nationally.

� Support resource-brokering
for postsecondary students
and adults with disabilities
at state and local levels. Pool

1. Few partnerships establish interagency cooperation at the
state and local level (Chadsey, Leach, & Shelden, 2001);

2. Mechanisms for information sharing, communication, and
services and supports across agencies and audiences are
uncoordinated (Johnson & Sharpe, 2000);

3. Resource mapping and alignment on state and local levels are
lacking (Hart, Zimbrich, & Ghiloni, 2001);

4. Identification of service gaps and development of services to
address gaps are lacking (Minnesota System of Interagency
Coordination, 2001); and,

5. Lack of student- and family-professional partnerships using
student- and family-centered strategies (Hasazi, Furney, &
DeStefano, 2000).

Figure 2: Five Major Barriers to Effective Service

Coordination and Management of Supports
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5case management resources
of adult, medical, Voca-
tional Rehabilitation,
Department of Labor, and
postsecondary educational
agencies to create structures
for support-brokering across
disciplines.

4. Identify and develop services
to address gaps:

� Include cross-system service
gap identification as part of
resource mapping.

� Ensure that generic re-
sources, including natural
supports, are included.

� Enlist consumers and their
families to help locate and
address service gaps.

� Develop innovative strate-
gies, such as time-sensitive
service provision and
cultural competence (de-
fined as a set of behaviors,
attitudes, and policies that
promote effective cross-
cultural work), to enable
generically available service
providers to be user
friendly, culturally respon-
sive, and knowledgeable
about services that are
most desirable and most
timely for individuals with
disabilities.

� Develop policies that
support provision of
adult services prior to
students exiting secondary
education.

5. Build student- and family-
professional partnerships
using student- and family-
centered strategies:

� Provide adequate informa-
tion about adult options,
services, and supports for

planning and decision-
making.

� Promote empowerment
through active participation
in team meetings, using
strategies such as person-
centered planning, pre-
planning meetings prior to
IEP meetings, and the
development of self-deter-
mination skills for youth.

� Learn about the culture of
families and communities
and conduct outreach
strategies, such as
partnering with commu-
nity-based minority organi-
zations, to ensure recruit-
ment and active participa-
tion of families of diverse
cultures and linguistic
backgrounds throughout
the IEP process.

To prepare youth with disabili-
ties for adult life, service coordi-
nation must be a flexible, youth-
centered, culturally responsive
process that assists individuals
and family members to secure
supports and services that they
want and need, when they want
and need them. A service coordi-
nator, sometimes referred to as an
independent support coordinator,
independent broker, or personal
agent, can assist individuals to
develop career paths (e.g.,
through person-centered plan-
ning). The role of the service
coordinator may also include
securing and implementing
support services, assisting indi-
viduals at managing their own
services and supports, and provid-
ing ongoing evaluation of the
effectiveness of these supports.
Services should include formal
and generic services, and natural

supports within the youth’s family
and the community at large.
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Getting from Where I Am 
to Where I Want to Be!

Bridges Version

What’s this all about?  Your answers to these 
questions can help you put together a transition 
plan.  A plan to help you reach the best possible 
future.  

The questions are written in the first person, so that 
the focus is always on you, the person in transition.  
You can use this in several ways: (1) you can fill it out 
by yourself; (2) someone can ask you the questions 
and write down your answers; (3) you can work on 
it with a teacher, counselor, or someone else;  or (4) 
family and friends can help you with it.  

When you work on it with other people and they 
give you ideas for your plan, make sure you put 
their initials next to their ideas.  That way, you will 
remember what you said and what others said.

Adapted from Personal Futures 
Planning (Mount) for Project 
TRANSITION, the School-to-Work 
Interagency Transition Partnership 
(SWITP) for Napa County, by Allen, 
Shea & Associates, 5/94.

Allen, Shea & Associates
1780 Third Street
Napa, CA 94559
707.258.1326 • FAX 258.8354
www.allenshea.com
allenshea@sbcglobal.net

1.    Who is this about?

2.    What are some great things about you?



3.    What do you like to do? around town? at home? for fun?

Getting from Where I Am to Where I Want to Be!

Things About You

4.    What new things would you like to do? around town? at home? for fun?

5.    What makes you happy? 6.    What makes you sad or mad 
        or frustrated?



7.    What are you doing now? going to school? working? something else?  If 
       you’re not working now, please go to question #9.

Getting from Where I Am to Where I Want to Be!

About Work

8.    How’s your job?
           Yes No
Is it the kind of job you like?  p p
Are the hours and days okay?  p p
Do you get job support you need? p p
Does the pay cover your bills? p p
Do you get benefits?   p p

How do you get along with people at work?
       great                  okay             not very well

When you think about your job (check the one 
that shows how you feel most of the time):
        you’re glad you got it
        it’s okay that you got it
        you’re sorry that you got it

9.    Do you want a job, or a 
       different job than you have 
       right now?  If so, what kinds 
       of jobs have you had?

If working or a different job is not 
important to you now, please turn to the 
page called About How You Live and 
Would Like to Live.

10.    What kinds of jobs or careers 
         interest you?

11.    Do you need support in 
         getting a job?
           Yes No
Are you looking for you first job? p p
Does it take you a long time 
to learn a job?    p p
Do you get Social Security benefits? p p
Do you need support in things like
using money or getting to work? p p
Do you need any specialized
training or work experience?  p p

If you answered yes to any of these 
questions, you could probably use some 
support in getting and keeping a job.



Getting from Where I Am to Where I Want to Be!

About How You Live and Would Like to Live

14.    What could be better about 
          where you live right now?

15.    What kinds of support do you 
         need where you live right now?

12.    How do you live now?

 Alone?   p
 With a roommate? p
 With your parents? p
 With other relatives? p
 In a group home?  p
 Other?                        p

13.    What are the best things 
         about where you live right 
         now?

16.    Are you living where you want 
         to live and with whom you 
         want to live?

If you’re living where you want to live for 
now, please go to question #18.

17.    All things possible, where 
         would you like to live and with 
         whom?



Getting from Where I Am to Where I Want to Be!

Looking Ahead

18.    What are your dreams and 
         hopes for the future?

 

19.    What worries you about your 
         future?  What worries those 
         around you (family, friends)?

20.    All things possible, what 
         do you see yourself doing 
         3-5 years from now?

21.    What support would you need 
         to get to where you want to 
         be?



Getting from Where I Am to Where I Want to Be!

Looking Ahead

   22.    What are some first steps 
         to take towards your     
         desired future?

 

23.    Looking back at what you 
         wrote for #22, which things 
         would you like to discuss at    
         your next transition meeting?

24.    Who should be at your 
         transition meeting (family, 
         friends, teachers, 
         agencies) to help you plan?

25.    Who worked on this with you?
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The theory of Socia l Role Valorisa t ion (SRV) is not  one that  families and most  ordinary 

cit izens will have come across, quite apart  from seeing its usefulness and applying it . In  

fact , even a  majority of professionals in  the sector  may have only heard about  it  and may 

themselves lack any meaningful comprehension of or  competence with it . However, those 

that  have had the good fortune to have been able to immerse themselves in  it , typica lly 

find it  to be hugely helpful to their  efforts in  regard to assist ing people with disability to 

create and obta in a  good life for  themselves. In  the interests of helping curious people gain 

the beginnings of an apprecia t ion for  what  SRV can do to help w ith  ‘life building’, a  series 

of brief descript ions of the ways that  SRV theory can help people make progress are 

offered. Each of these draws upon specific elements of the theory of SRV and illust ra tes 

how it  can help impact  on ‘life-making’ in  pract ica l ways. Nonetheless, what  is offered here 

is a  descript ion of its potent ia lly posit ive impacts, not  a  descript ion of the theory itself.  

 

The  Importance  Of Acqu iring And Being Supported In  Valued Social Roles  

 

The world is full of experiences, opportunit ies an d possibilit ies tha t , if they are properly 

tapped into, can mean that  a  person gets to enjoy life more r ichly and to fulfil their  greater  

potent ia l. However, if they cannot  get  to these experiences, then a ll of this will be lost . The 

means to get  to these life giving experiences and opportunit ies are valued socia l roles. 

Roles are the vehicle through which a  person gets to be part  of community life and enjoy 

what  community life might  offer . These roles can include, for  example, fr iend, neighbour, 

club member, employee, sports fan, adventurer , a thlete, rela t ive, companion, t ravel mate 

and so on. These roles are usually not  available, or  in  extremely short  supply, in  

segregated set t ings for  people who have disability. Consequent ly, a  person who is 

segregated will never have the extent  of life opportunit ies tha t  one who is out  and about  in  

the larger  community will have. Such roles can be consciously created for  a  given person 

even if they do not  exist  a t  present , as long as there are people who are support ive of this 

happening. The more one has a  diversity of valued socia l roles, the more of life they can 

taste, embrace and reject  depending upon whether  these experiences are to their  liking.  

 

Be ing Granted Fu ll Humanity And P ersonhood  

 

One of the ways that  people with disability get  cheated out  of a  good life is tha t  we act  as if 

they do not  deserve nor want  as full a life as their  non-disabled peers. Though we may be 

unaware of it , we ext inguish count less life possibilit ies for  people when we set  our 

expecta t ions for  them too low because this conveys and confirms the message that  ‘less 

than’ will have to do for  them because, after  a ll, they have a  disability and the bot tom line 

is tha t  they should set t le for  less. This const itutes a  profound and damaging mistake 

because it  crushes a  person’s life and possibilit ies. On the other  hand, if one star ts from the 

assumption that , ir respect ive of the person having disability, this person is as fully 

human…. in a ll ways….. as anyone a live today, then we can properly appreciate a ll of the 

hope and possibility tha t  comes when the fullest  potent ia l of a ll of life awaits to be tasted.  
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It  is important  to not  forget  tha t  being fully a  person is a  great  gift , because it  means that  

it  is a lways possible to conceivably enjoy and appr ecia te any aspect  of life providing that  

the appropria te support  to do so is present . Taking up this view, that  a  person with 

disability is fully capable of enjoying any aspect  of life tha t  suits them, is much bet ter  than 

to take the opposite view that  they should give up on life and set t le for  less. One road leads 

to a  narrow diminished life and the other  leads to the hope of a  daily r ichness in  living.  

 

P roactive ly P ursu ing Life  P ossibilitie s; Not Over-Fixating On  The  P erson’s  

Impairments  

 

When we focus on  what  people are not , or  on what  they cannot  do, it  blinds us to who they 

are and, even more important ly, who they might  yet  be. Most  impairments tha t  people live 

with can be offset  to a  large degree by good supports tha t  take care of the things that  the 

person cannot  do for  themself. So, while people may be constra ined to some extent  by their  

disability, it  is important  to not  become overly focused on this, as it  will make it  hard to 

concentra te on what  could be possible in  life for  the person, part icularly if the person gets 

the support  they need. By focusing on a  person’s gifts, assets, potent ia ls, capacity to enjoy 

life and their  many passions and interests, it  is only a  mat ter  of t ime and diligence before 

some kind of lifestyle will begin to emerge for  the person. On the other  hand, by constant ly 

using the presence of disability as an excuse for  not  having or  expect ing a  good life, we will 

ta lk ourself and others into a  self defeat ing hopelessness. This is why it  must  become a  

habit  with us to not  give undue energy to the ways that  disability creates limits for  a  

person and instead shift  our  focus and energy towards what  is st ill possible in  the person’s 

life and what  we can do about  rea lising that  potent ia l. By doing so, life and its many 

enjoyments become closer  ra ther  than farther  away. 

 

See ing And Meeting The  P erson’s  Needs In  Typical Ways  

 

A great  danger exists when we make the mistake of believing that  people with disability 

cannot  get  their  needs met  in  largely the same way that  other  people do. This  is because it  

leads to us set t ing people with disability aside from others in  so ca lled ‘specia l’ places and 

programs, as if these are the only way that  they will get  what  they need in  life. More often 

than not , they will get  much less. Further , they will  be harmed if they are denied the 

chance to get  the ‘rea l thing’. Why we must  look to using the same resources as people 

without  disability, is tha t  these actually do meet  the needs of count less ordinary people. It  

is t rue that  people with disability may r equire some support  to take advantage of these, 

but  this should not  be a  reason not  to take advantage of them. For instance, we do not  need 

specia l clothing stores for  people with disability when we have perfect ly good shops 

a lready. The same could be sa id about  ‘regular’ gyms, choirs, sports leagues, knit t ing 

groups, churches, a ir lines, homes, jobs and a ll manner of other  ‘regular’ solut ions to our 

needs and that  of millions of others. This is because they can actually meet  our needs and 

so, therefore, it  is crucia l tha t  people with disability get  to take full advantage of these.  
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Undoubtedly some of these regular  and normal ways of meet ing one’s needs will lead us to 

some people who are less accept ing and welcoming of people with disability, but  these 

kinds of people can change in  t ime as they relax and come to be more comfortable with the 

newcomer who happens to have disability. 

 

Sharing Life  With  All P eople  

 

There is a  theory that  cla ims that  people with disability could only be comfortable and 

secure if they lived out  there lives ‘with their  own kind’. This overlooks the fact  tha t  most  

people with lifelong disability actually grow up and live quite comfortably within families 

in  which they are the only person with disability. They most  certa inly can and  do enjoy 

their  lives and rela t ionships not  only with family, but  a lso with a ll manner of people that  

they like and feel comfortable with. So, the rea l issue in  whether  people can get  a long with 

others is not  disability, but  ra ther  compat ibility. People with disability are people like 

everyone else and so will quite natura lly feel comfortable with and enjoy people that  they 

find likeable and good company. 

 

The more we emphasise this, the more we will begin to rea lise that  it  is the qualit ies of 

people that  mat ter  in  congenia l rela t ionships, not  whether  they have or  do not  have 

disability. Whether  these rela t ionships occur in  work, leisure, home or  community groups 

may not  mat ter  as long as the t ime spent  with people is pleasant  and support ive. In  fact , 

there are a ll sorts of instances where people with disability do not  get  a long with other  

people with disability. This is not  because of their  disability a t  a ll, but  ra ther  their  lack of 

compat ibility. So, when we focus on this, we will see that  congenia l and fr iendly people of 

all kinds are actually ‘their  own kind’ if they end up get t ing a long well. Since there is 

obviously a  wealth of lovely people in  this world, it  is important  to be sure that  people with 

disability get  a ll the chances possible to meet  people whose company they enjoy. 

 

Belonging To Groups That Share  One’s  In terests  And P assions  

 

People with disability can usually have and enjoy any life interest  tha t  others a lso are 

a t t racted to. Similarly, when people share in  a  common passion or  interest , th ey natura lly 

gravita te to groups that  are engaged in that  interest . In  the process, they not  only get  to 

share a  passion, they a lso form bonds of fr iendship and comradeship stemming from the 

things they love and place considerable personal importance on. I n  this way, they find a  

place of belonging amongst  others and the ability to say that  they are a  member and one of 

many. This helps form ident ity, can often provide sta tus and typically, leads to various 

valued socia l roles within the group - and possibly in  rela t ion to others who are not  part  of 

the group. Further , others will a lso get  to know and apprecia te them and this will provide 

for  a ll manner of rela t ionship t ies, including many last ing fr iends. It  is t rue that  
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facilita t ing such opportunit ies has it s challenges, part icularly in  regard to groups that  are 

wary of newcomers and slow to welcome them, but  these are natura l enough inhibit ions 

that  may be overcome with t ime and dedicated facilita t ion. 

 

Contributing To Life  

 

Life need not  only be about  what  ot hers may do or  not  do. It  can a lso be about  discovering 

within yourself ways that  you can give back to life and to the people and communit ies with 

whom you live. When we concentra te upon the gifts of people, we enable these to be not iced 

and to find expression in  everyday life. All people have qualit ies and capacit ies tha t  can 

add value and enrichment  to the lives of others. When these gifts of people with disability 

are overlooked or  remain undernourished and underdeveloped, we will be the poorer  for  it . 

So, it  is important  tha t  we focus on people with disability and the contr ibut ions that  they 

both want  to and can make to life. 

 

Having A Unique  Life , Well Su ited To The  P erson  

 

It  is a  paradox that  we are a ll so similar  as human beings and yet , a t  the same t ime, we 

are a ll dist inct ly unique people. People with disability are every bit  as unique and diverse 

and when their  uniqueness is fostered and a llowed its na tura l expression, then it  becomes 

possible for  a  person to seek out  and embrace a  life and lifestyle that  most  opt imally suits 

them as a  person. Of course, the bet ter  the fit  of one’s lifestyle to one’s personality and 

preferences, the happier  most  people will be. It  is important  to most  people to be the 

designers and decision -makers of their  own lives and to be able to pursue the direct ions in  

life tha t  most  closely a lign with one’s ult imate purposes in  life. It  is no different  if you have 

disability and the sa t isfact ions are exact ly the same when you can be your own person.  

 

Not Allow ing Vulnerabilitie s  To Be  The  Reason  To Deny A P erson  A Good Life  

 

It  is t rue that  many people with disability may live with vulnerabilit ies tha t  are more 

intense and worrisome than others might  face. It  would a lso be irresponsible to neglect  

these vulnerabilit ies. Fortunately, it  is a lso possible to construct ively offset  such 

vulnerabilit ies with intent ional safeguards that  are well matched to the precise concerns 

that  are present . Should this happen, then most  of normal life can and should go on for  the 

person much as it  does for  others. However, if such vulnerabilit ies are ignored, supported 

poorly or  are overly emphasised, there is a  r isk that  the healthy, sa t isfying and vibrant  

lifestyles tha t  can be lived, even if one lives with serious vulnerabilit ies, will be 

threatened. Vulnerability is not  a  reason to not  pursue a  full life, as the enjoyment  of life is 

the same in its essence whether  you have or  do not  have vulnerabilit ies to contend with.  
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SRV Theory As A Guide  To Assembling A Good Life  

 

SRV theory is not  a  panacea , n or was it  ever  sa id to be. Life will be a  challenge whether  

one has disability or  not . However, if one is poorly advised on what  it  takes to make a  good 

life, then it  is possible to miss many of the rea l opportunit ies tha t  exist  to do this. So, the 

best  way to see the role of SRV, is as a  body of advice about  how people with disability can 

obta in fulfilling lives and address their  diverse and unique potent ia ls as human beings. In  

this, SRV theory has much to offer , as can be seen in  the results it  can lead to if employed 

properly. In  this way, SRV theory is wise counsel. 

 
Michael Kendrick  is an  independent, in ternational consultant in  hum an services and com m unity 

work . He has worked  in  the d isability, m ental health  and aged care fields for nearly th irty year s 

and occupied  a variety of roles. He is an  active public speaker and trainer as well as evaluator, 

consultant, and advisor to advocates, governm ents, agencies and com m unity groups. He also writes 

extensively and m any of h is articles are available through Fam ily Advocacy’s Inclusion  Collection  

Library. He resides in  Massachusetts. 
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Supported Living: What’s the Difference?
John O’Brien

Supported living is a simple concept in danger of being complicated
until its power to help people with developmental disabilities gets lost.
Its simplicity is elegant.

a person with a disability

who requires long term, publicly funded, organized assistance

allies with an agency whose role is to arrange or provide

whatever assistance is necessary for the person to live

in a decent and secure home

of the person’s own

Because people with developmental disabilities have different ideas
about what a decent and secure home of their own would be like, differ-
ent requirements for assistance, and differing abilities to communicate
their preferences and needs, and because their ideas, requirements, and
abilities change as they grow and develop, the promise of supported
living lies in its potential to deal creatively with the complexities arising
from the lives of many different individuals. Supported living focuses at
the scale of individual lives, where there is the best chance of under-
standing the problems and possibilities in each person’s situation: many
people over extended time equals much variety in living and support
arrangements. Increasing variety challenges common assumptions and
structures for management, which typically aim to reduce variety.

The capacity to generate a variety of types of assistance is the essence
of supported living. Potentially destructive complications arise from at
least two sources:

• Supported living expresses a fundamentally different relationship to
people with developmental disabilities than most other approaches to
service do: instead of controlling people with disabilities in order to
fix (train, habilitate, rehabilitate, treat) them, supported living workers
seek to cooperate with people with disabilities in order to develop the
assistance they need to get on with their own lives. This contrast

This paper is based on a two day retreat with California leaders in the development of supported living
convened by Allen, Shea & Associates in January 1993, meetings with the staff and the board of Jay Nolen
Services, Los Angeles, CA , and a half day meeting with members of Oregon’s Supported Living Network
in February 1993.  Thanks to Charles Galloway, Connie Lyle O’Brien, Jack Pealer, Pat Puckett, Connie
Saverino, and Doug Watson for their comments on an earlier draft.
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creates dissonance for service workers and managers accustomed to
services based on control; the least difficult resolution of the disso-
nance is to practice the habits of control and call it support.

• Supported living is developing in a time when scarcity, lack of public
consensus on the management of scarcity, and rapidly escalating
complexity and uncertainty haunt public managers at every level.
Decades of rising expenditures on services to people with develop-
mental disabilities (mostly present or former institution residents)
have accumulated frighteningly large waiting lists (mostly of people
who have been cared for by their families) for costly services. This
demand has grown as hundreds of pages of statutory, regulatory, and
procedural commitments have accumulated. This situation frightens
many public managers into a futile search for greater and greater
administrative control. Supported living, even more than other
innovations, needs slack to develop and can never be uniform and
predictable in the way that services based on standardized control of
clients can be. This makes supported living an attractive but threaten-
ing anomaly. It’s attractiveness tempts administrators to load it down
with untested promises (for example, supported living will be much
cheaper because every participant will be required to make extensive
use of ‘natural support,’ which is free to the developmental service
system). Its threat tempts administrators to hedge it in with increas-
ingly detailed requirements.

The challenges come from these complications: Can those who want
to provide supported living step outside of the habits of thought and
practice that govern most existing services to people with developmen-
tal disabilities? And, can those who want to sponsor supported living
create more effective ways to manage public resources on behalf of
people with developmental disabilities?

These notes attempt to communicate some of what is different about
supported living as it emerges in the sustained work of a small number
of agencies whose staff have been learning the hard and happy lessons
of providing personalized assistance since before anyone coined the
term “supported living” or established a funding source by that name.
Focus on the differences that supported living wants to amplify offers a
base from which to negotiate the challenges of distinguishing supported
living from other forms of service and evolving effective means of
public accountability.

A fundamentally
different relation-
ship

Room to develop
despite scarcity
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Effectively providing supported living calls for a commitment to
understanding the work from two perspectives: the perspective of
unique individuals who have developmental disabilities; and the larger,
social perspective of people with developmental disabilities as a deval-
ued group. These perspectives develop  from reflection on personal
experiences with people with disabilities. How well you understand
supported living depends on where you stand in relationship to people
with developmental disabilities. If you stand over people, assuming that
you know best and that people with disabilities will be better off if they
do what you say, you will miss the point of supported living. If you
stand away from people with developmental disabilities, assuming that
they are dangerous, shameful, pitiful, or unacceptable, you will miss
the point of supported living. If you see no need to reconsider your own
assumptions about and behavior toward people with developmental
disabilities, you will miss the point of supported living. Only when you
stand with  people with developmental disabilities, recognizing their
common humanity, honoring their desires to make a life for themselves,
and struggling with them to create new opportunities, can you begin to
understand supported living.

A group of leaders in agencies pioneering supported living identified
some of the experiences that have enabled them to step outside the
assumptions and practices that usually govern service providers. It will
be easier to understand what is different about supportive living if you
can draw on personal experiences like those described here.

Understanding Supported Living Depends On Personal Experience
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A Negative Way Toward Definition
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It is helpful to define the edges of supported living  by saying as clearly
as possible what it is not.

Supported Living 
is NOT…

Ø (Benign) abandon-
ment to whatever 
consequences 
follow problems

Ø  A “program” to fix 
or change people Ø A kind of “slot” or 

“bed” with pre-
requisite entry & 
exit criteria

Ø  Another stop 
on the service 
continuum

Ø An incentive or 
reward for good 
behavior

Ø A test to see if you 
can live with no 
problems & if not, 
you get sent back to 
group living

Ø  Justified because it is 
always or necessarily 
cheaper than group living

Ø A set of uniform 
requirements & 
procedures

Ø Isolation & 
loneliness

Ø  Targeted at a 
particular 
(dis)ability group 

Ø A curriculum 
or list of skills 
to master to 
remediate 
deficiencies

Ø Forcing people to live 
the way we think is 
good for them

Ø Another name for 
“downsizing” existing 
facilities into smaller units 
or otherwise renaming 
existing services

Ø Being grouped 
on the basis of 
disability

Ø Having permission to 
live  in an agency 
controlled apartment

Ø A funding stream for 
use to do more of the 
same kinds of services

Ø  Being assigned 
roommate(s).

Ø Just getting 
an apartment 
to live in

Ø  Signing a lease on 
a place that staff 
control

Ø A way to avoid 
responsibility for careful 
decisions about threats to 
people's vulnerabilities

Ø An excuse for 
letting bad things 
happen to people

Ø Compatible with 
services that con-
gregate & control 
people

Ø  A fixed amount of 
assistance forever

Ø Expecting that the 
amount of assistance 
necessary will always 
decrease

Ø  Segregation 
by disability or 
income Supported Living IS…

• A safe & decent home of your own

• Choice

• Personalized assistance

• Support from others who care 

about & respect you
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Notice that the misunderstandings express several contrasting themes.
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Supported Living Means Choosing New Problems
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One of the biggest challenges to established providers who want to
convert their services to supported living lies in the unfamiliarity of
many of the problems they will encounter. Existing services have
evolved as a set of habitual solutions to common problems, forming a
kind of culture. Serious engagement with supported living raises the
problems beneath these habitual solutions into uncomfortable aware-
ness and calls for new solutions.

People involved in the work of supported living have identifies the
complex mix of problems identified in the following paragraphs.

Poverty As people move into their own places and rely on SSI, Food Stamps,
and  rent subsidies for their living expenses, the reality of their material
poverty becomes more apparent. They, their families and friends, and
staff become more aware of the quality of housing, transportation, and
health care available to poor people. The issues arising from people’s
poverty demand substantial problem solving effort.

Loneliness &
Isolation

For some people, moving away from a congregate setting increases
loneliness. With adequate opportunities and help, a person can respond
to loneliness as a motive to develop connections to other people and
activities. If staff and important others ignore or interpret the person’s
loneliness as unavoidable, the person may well slip from a transitional
state of loneliness into long term isolation.
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Complex
Relationships
With Staff

People who enjoy their relationship with paid staff may express little
interest in expanding their personal connections, preferring instead to
hang out at home with staff. Staff with positive relationships need to be
particularly conscious of the benefits of a growing social network and
active in offering people opportunities to try new things and meet new
people.

Successful matching of people with disabilities and paid assistants
results in a positive, personal relationship. Some people with disabili-
ties will come to see their assistants –particularly paid roommates– as
friends. This can create problems when the assistant performs necessary
tasks poorly, especially when other staff are concerned about perfor-
mance problems that the person supported is willing to overlook be-
cause of feelings of friendship.

Reconsidera-
tion of Basic
Ideas & Usual
Practices

Staff must re-think the principles which have guided practice in
agency controlled settings. Some agencies have organized teaching
activities to shape independent performance to a ‘normal’ standard:
their goal has been to move the person from disability (doing different
things differently from ‘normal’ people) to normalcy (doing the same
things the same way as ‘normal’ people do them). Some agencies have
standards for physical environments that are incompatible with the
kinds of places and furnishings usually available to people who are just
starting out in their own homes. Assuring that people have safe and
decent accommodation and providing effective ways for people to
develop relevant skills are important contributions of supported living.
But the ways these contributions are made and the standards for judging
performance shift when services respect and work to increase people’s
autonomy.

Instead of referring to standard procedures for solutions to problems,
supported living workers learn to refer to their understanding of the
person’s life. What to do about a person whose refrigerator isn’t clean
depends on the person, the expectations of other important people like
landlord or roommates, and the kind of relationship the person has with
the worker and the agency. Understanding context is essential to good
problem solving.

Some agencies have grown accustomed to thinking about their obliga-
tions to their clients primarily in terms of meeting regulatory require-
ments and avoiding legal liability. In our litigious society, this imper-
sonal and defensive way of dealing with people is reinforced by insur-
ance companies and some regulators. As an agency shifts from provid-
ing a total program to clients in an agency facility to supporting people
in their own homes the nature of the agency’s responsibility shifts in
uncertain ways. It becomes less clear where the person’s responsibility
for choice begins and the agency’s sole responsibility leaves off.
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Agency preoccupation with avoiding liability blocks the development
of responsible ways to strike an individualized balance between per-
sonal vulnerability and individual autonomy.

Creating
Community
Opportunities

Much of what people with developmental disabilities need most, they
need from other members of their communities. Because historical
patterns of discrimination have excluded people with developmental
disabilities from many aspects of community life, supported living
workers have to be active in developing community opportunities with
the people they assist. If supported living workers are passive, exclu-
sion and isolation will continue. Because many services have re-
sponded to people’s exclusion by attempting to simulate community
life within services, workers will find themselves dealing with many
situations where the presence and active involvement of a person with a
developmental disability is a new, and possibly a strange, idea.

Some community members may believe that service agencies exist to
contain and control people with developmental disabilities. Re-posi-
tioning the agency as a support to people may call for education,
negotiation, and perhaps conflict. Conflict can be threatening if it
involves politicians, the media, or the police.

Collaborative
Relationships
With Family
Members

Some family members believe that services that control people with
developmental disabilities are necessary for their safety and that choice
would be dangerous. Some family members believe that congregating
people with developmental disabilities together is necessary to prevent
isolation and loneliness. Some family members believe that profession-
ally prescribed treatments are the most important things for people with
developmental disabilities. Because supported living is based on beliefs
which may be different from those held by family members, supported
living workers must become skillful at listening to family members’
concerns, negotiating agreements with them, and, sometimes, balancing
the concerns of family members with the choices of competent people
with developmental disabilities. Negotiations with some family mem-
bers will be more difficult because they have received, and followed,
contradictory advice from professionals committed to controlling
people with developmental disabilities.

New Ways to
Plan For
People

The service system plans for people in a linear, rational way. Annual
objectives and regular periodic reviews are supposed to control the
amount, direction, and means of assistance a person receives. This
assumption is built into the regulation and review systems. But people’s
real lives change differently. Needs for more or less support or the
discovery of a new area of need or interest doesn’t follow an orderly
pattern. Supported living agencies end up working around and amend-
ing formal individual plans much more than implementing them.
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 New Ways To
Deal With
Dangerous
Situations

ISP ISP ISP ISP ISP ISP

Some people with developmental disabilities may be dangerous to
themselves or to other people. The basic image of supported living –
keeping up with changing needs for assistance in ways that put the
person’s choices first– may need to give way to managing a person’s
life: taking purposeful action to limit the persons choices. It is very
challenging to deal with both these kinds of assistance but, if an agency
chooses not to do so, some people –for example people who get into
conflict with the law or people whose judgment is dangerously poor–
will lose their place in their community.

managed life

supported life

This problem is compounded when service system managers define
supported living primarily as a response to people whose needs are
extremely challenging to understand and meet. Narrowing the availabil-
ity of supported living in this way not only discriminates against the
many people with developmental disabilities now contained by group
living arrangements, it distorts the development of supportive living
agencies by multiplying the number of very complex situations they
must deal with.

New Means to
Find Flexibil-
ity in Funding

Individualized funding may reduce the slack an agency can use to
respond flexibly to changing needs. Administrators who have learned
creative ways to save and shift funds within group home budgets to
allow for innovation or exceptional circumstances have less room to
maneuver as support funds are controlled by person/hour of assistance.

New Forms of
Supervision

As people move into their own homes, direct, “eyes on” supervision of
front line staff is virtually impossible. Staff must become much more
autonomous in managing their schedules and in making decisions about
people’s well being and the best uses of agency time. In order to sustain
effective alliances, all staff have to learn to make judgments consistent
with agency values. Every worker will deal with community members.
Some workers find this much expanded role challenging and interest-
ing; others find it a greater responsibility than they want to manage.
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Managers have to learn to be effective consultants in problem solving
and effective mediators in complex relationships. The agency must
develop ways to insure that staff don’t feel isolated and unsupported,
and these must be thoughtfully created so that staff don’t feel distrusted
or manipulated.

The Need For
Sustained
Creativity

Typically, agencies value stability in residential arrangements. The
need for creative effort seems highest at first, as the agency learns a
new way of serving people. Creativity then drops off as people settle in
to routine expectations and practices. Once the service model is stan-
dardized it can be replicated with little added effort. Supported living
requires a much longer period of creative activity. New ways to relate
to people with developmental disabilities and their families and friends
take sustained creative effort. Effective routines develop around many
tasks, such as helping people locate housing and dealing with people’s
physicians and dentists, but agency leaders need to channel the energy
freed by these routines into efforts to increase the responsiveness and
flexibility of the agency. Developing new opportunities in the housing
market and in neighborhoods takes sustained creative effort. Respond-
ing to changing interests and needs in a flexible and economical way
takes sustained creative effort. Responding to changing external re-
quirements in ways that preserve agency mission and values takes
sustained creative effort. Renewal of mission and encouragement
ofofactive problem finding define key leadership tasks in a supported
living agency.

distance

number of places

number of  landlords

number of different schedules

capacity for direct control

ability to specify roles unambiguously

From 
groups in 
agency 
homes

To 
people in 
their own 
homes
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As supported living agencies face these problems and consciously
develop and share solutions they will develop a new culture to give
meaning and direction to their work. Given the difference between
supported living and most other forms of service, it is especially impor-
tant for supported living workers to maintain a strong network of
personal connections to others doing the same work in other places.

Creativity

Routine

Creativity

Routine

Usual
pattern

Required 
for 

supported 
living

time from startup

The Obligations of Supported Living

In many forms of service to people with developmental disabilities, the
service provider’s primary obligation is to provide contracted services
to eligible clients. If the provider lives up to applicable regulations, any
failures belong to the client. Supported living turns this common situa-
tion inside out. Supported living workers recognize that people with
developmental disabilities need committed, capable allies if they are
going to overcome the barriers imposed by widespread prejudice and
discrimination. Becoming someone’s ally doesn’t necessarily mean
becoming their close friend or endorsing everything they do or want. It
means being willing to be involved in a constructive way in helping a
person discover and move toward a desirable personal future.

One way to clarify this essential relationship is to say what obligations
the providers of supportive living should accept to the person they assist
and their families and friends.

Obligations to
the Person

We acknowledge that in order to assist you effectively we must earn
your trust and the distinction of being your ally by…

…treating you with respect and listening carefully to you so that we can
keep getting to know you better

… learning with you about your interests and preferences and identify-
ing the kind of home that will offer you a safe, decent base for your
participation in community life

…learning with you about the kind, amount, and style of assistance you
need to live successfully in your home and your community

…working with you, and your family and friends, to establish the home
life you desire and the assistance you need
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…recognizing the social, financial, and personal barriers to the kind of
home life you want and assisting you to work to overcome them

…understanding the vulnerabilities to your well being that result from
your disability and your personal history and carefully negotiating
safeguards with you that balance risk and safety in a responsible way

…being flexible and creative with all the resources available to us to
respond as your interests, preferences, and needs change

…keeping responsibilities clear so that, in every area in which we work
together, you and we know what you will contribute, what your
family and friends will contribute, and what assistance and support
we will contribute

…minimizing our intrusion in your life by periodically checking to
make sure we are not doing unnecessary things or doing necessary
things in intrusive ways

…sticking with you in difficult times

…learning from our mistakes

…following through on our commitments to you and not making
promises to you that we can’t keep

We recognize that social, legal, and service developments open many
new possibilities for people with developmental disabilities and we
accept responsibility to…

… provide you with information

…invite and encourage you to try new experiences

…invite and encourage you to widen your circle of friends and contacts

…hold high expectations for the quality of your life as a full citizen and
community member

…stretch our own awareness of possibilities by actively seeking con-
tacts with people involved in building up our communities and with
people who are developing more effective and practical ways to
assist people with disabilities

We know that you could find yourself in conflict with others: neigh-
bors, landlords, other service providers, or the law. In these conflicts
we recognize our responsibility…

…to be on your side, in the sense that we will assist you to achieve the
best resolution of the conflict possible in the circumstances

…to assist you to understand the conflict and to consider alternatives
for its resolution

…to assist other parties to the conflict to understand your position

…to consider adjusting kind or extent of assistance we offer you if that
adjustment will help to achieve a satisfactory resolution of the
conflict



Supported Living – 14

We realize that you may disagree with us or be dissatisfied with our
assistance to you and we accept responsibility to…

…negotiate openly with you in search of mutually satisfying outcomes

…try new ways to assist you and then check to see if the new approach
has good results

…work hard to understand your communications about the adequacy
and acceptability of assistance, especially when you can express
yourself better through your behavior than in words

…assist you to explore other sources of assistance if you want to do
that

We recognize that you might find close friends among our workers
and, while we neither expect or require this kind of relationship, we
gladly accept the potential difficulties that this might involve.

Obligations to
the Person’s
Friends and
Family

We acknowledge your importance to the person we assist. We want to
invite and encourage your active support for a positive future for the
person we assist; we do not in any way seek to replace you in the
person’s life.

We recognize that you may disagree with us or be dissatisfied with the
assistance we provide, we accept responsibility to…

…respond to your concerns about the person’s safety and well being

…negotiate openly with you in search of mutually satisfying outcomes

We realize that you and the person we assist may have different,
perhaps even conflicting, ideas about what is possible and desirable for
the person; in the event of these differences we agree…

…to uphold the importance of mutually respectful relationships among
family members

…to assist you to negotiate a satisfactory resolution to the conflict, if
our help is acceptable to you and to the person we assist

…if the conflict is serious and you cannot resolve it, we will maintain
respectful contact with all parties but honor the choice of the person
we assist.

These obligations make plain an uncomfortable fact at the heart of
supported living: to assist people with developmental disabilities in this
way is to become vulnerable to them, to their families, and to their
communities. Our success depends more on inviting and assisting
people with disabilities and community members to do what we cannot
do: create satisfying lives and fulfilling community relationships.



SSUUPPPPOORRTTEEDD  LLIIVVIINNGG::  
OOppppoorrttuunniittiieess  &&  CChhooiicceess  

  
Additional information can be found on our 
Web site: http://apd@myflorida.com 
 
Follow the links to “Supported Living” and 
download a copy of the Guide to Supported 
Living in Florida. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Sandy is 68 years old.  He grew up on his family’s dairy farm 
in Pennsylvania.  He and his mother moved to St. Petersburg 
in the 1960’s.  In 1979, his mother was diagnosed with a 
terminal illness.  Sandy had no other family, so he left the 
home and a lifetime shared with his mother to live in an 
Intermediate Care Facility for persons with Developmental 
Disabilities (ICF/DD).  There, he learned to live without her, 
surrounded by 46 other people. 
 
His guardian approached Sandy about moving into his own 
home.  No one was sure how he would react to the idea of 
supported living.  Once it was described, Sandy’s response 
was: “When do I move…before Christmas?” 
 
A house was found that matched Sandy’s vision. He moved in 
two days prior to his birthday.  There, he celebrated 68 years 
of living and the fact that for the first time, he had a home of 
his own.  Sandy has had countless new experiences as a result 
of supported living.  He sleeps in a double bed, decides what 
his meals will be and when he will eat them, buys his own 
groceries, walks nearly one mile daily… and the list goes on.  
In short, he enjoys the freedom, individuality, and 
contentment that can be realized through supported living. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://apd.myflorida.com


WHAT IS SUPPORTED LIVING? 
 
Supported living is an opportunity to choose where, how, and 
with whom you live.  In supported living you receive the 
supports and services you need to live in your own home, in 
your own community. 
 

WHERE DO PEOPLE LIVE? 
 
All over the community!  People rent, lease or buy houses or 
apartments that are available through the local housing market 
and receive the training and assistance they need to maintain 
their own private homes.  Supported living is a residential 
option that does not include any agency-owned, state-owned, 
or congregate housing.   

 
WHO IS ELIGIBLE? 

 
Anyone 18 years of age or older who: 
 
  is a consumer of Developmental Services; 
  wants to live in his or her own home; and 
  needs some supports and services to live there. 
 
WHAT KIND OF SUPPORT CAN BE PROVIDED? 

 
Each supported living arrangement is different, just as each 
person is different! 
 
Most individuals in supported living receive services from a 
supported living coach.  Coaches assist people in areas where 
they need some support and help them learn to do new things.  
This can include finding a house or apartment, setting up a 

household, using a bank and managing money, planning and 
preparing meals, using public transportation, shopping, and 
many other life skills.  Coaches help people find and use the 
resources of the community and make connections with others 
who live there.  An important part of a coach’s job is 
supporting people to make everyday choices and to be 
responsible and safe in the community.  Supported living 
coaches also provide emergency assistance as needed 24 
hours a day, 7 days a week.  Coaches may work with you for 
up to 90 days prior to moving into your own home.  
 
Some of the other services that might be provided to someone 
in supported living through the DS Home and Community 
Based Waiver include support coordination, in-home supports, 
homemaker, companion, respite, chore services, adaptive 
equipment, personal emergency response systems, therapies, 
community employment services, adult day training,  and 
transportation.  Some individuals may receive a financial 
subsidy to help with basic living expenses.  Each support 
arrangement is different and depends on the individual’s 
needs and desires, as well as available resources. 

 
WHO SHOULD I TALK TO? 

 
Ask your support coordinator (case manager) for more 
information about supported living and about supported living 
services in your area.  If you need information about becoming 
a consumer of the Developmental Disabilities Program, get in 
touch with your local Developmental Disabilities district 
program office.  Ask about the Supported Living Liaison 
Network.  This network is comprised on individuals who live in 
homes of their own and have volunteered to share their 
experience with you.  
 



Introduction
Getting ready to leave high school
can be both exciting and stressful.
Young adults with disabilities
need to figure out what their
interests are and develop goals for
the future. Decisions need to be
made about where the young
adult might live, what kind of job
they might have, or where they
may continue their education.
New life options create
opportunities for more decision-
making. Although young adults
with disabilities may become
more independent during this
time, the support and
encouragement of others remains
crucial for success.

The Institute for Community
Inclusion (ICI) interviewed high
school students with disabilities
and their parents/guardians. ICI
asked these families about their
plans for the future and how
others may have influenced their
decisions. In addition, both
students and their parents were
asked to tell ICI about important
decisions they have made as a
family, and who they depend on
when there is a problem and
support may be needed.

Three stories
Many of the students and parents who participated in ICI’s
study described how they used and depended upon their
personal networks—both formal and informal—to figure out
what they need and want, and help them discover, reach for,
and achieve their personal goals. In addition, these personal
networks helped to develop self-determination in the young
adult. The three stories that follow illustrate ways that students
used personal networks to help them achieve their goals, and
sometimes, how they could be better used to make their goals
a reality. These examples also illustrate how personal network
members helped to develop self-determination.

(The stories that follow are based on conversations with the students and their
parents. Please note that names have been changed to protect their privacy.)

What is self-determination?
People who have self-determination know what they want and

how to get it. They know a lot about themselves and have a

clear vision for the future. Self-determined people can make

decisions for themselves, and know what they have to do to

achieve their goals. They feel independent and in control of their

life plans. A self-determined person does not need to know all the

answers, but they know that there are a variety of options in

life that are available for them. They understand their own

strengths and weaknesses, try to solve problems, and make their

own choices. Self-determination is related to self-esteem and

confidence because in order to pursue your goals, you need to feel

that you can do it!  In addition, self-determined people know how

to find help when they need it. This help usually comes from

their personal network.personal network.personal network.personal network.personal network.
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Heather, a recent high
school graduate with
physical and special
health care needs,
expected to have a full-
time job, live with her
boyfriend, and some-
day have kids of her
own. She felt very
strongly about the

value of work, as she said, “I want to work 100%. I
want to work for my money.” Heather’s mother,
however, was concerned that a full-time job would
have a negative effect on Heather’s Social Security
benefits.

Despite her mother’s concerns, Heather was
determined to go forward. Throughout high

school, Heather’s personal network exposed her
to a variety of employment opportunities. When
she was looking for a summer job, a family friend
who worked in landscaping helped her find a job
in the business. In addition, her brother
introduced her to the auto body field by letting
her work on his car. This led Heather to take
classes in auto body at school to gain more
experience. These experiences gave Heather the
knowledge to develop work and career goals.
Heather gathered the support she needed from
her boyfriend and brother who went with her as
she collected job applications, helped her fill them
out, and provided encouragement. Heather’s
brother advocated on her behalf to their mother.
“He’s the one that’s fighting with my mother
telling her that I should work.” Heather also
applied for jobs independently and used school
personnel to help her uncover the Department of
Vocational Rehabilitation (VR) as an additional
resource. She set up an appointment with a VR
counselor on her own. All these activities led her
to find a job in a field that matched her interests.

Important points:
� Heather’s network gives her opportunities to

discover her preferences by exposing her to a
variety of work experiences.

� Heather chooses to work. Her self-
determination is evident in her strong desire
to work despite her mother’s concern.

�  Heather demonstrates self-determination
not only by independently finding VR as a
resource, but by gathering support from her
boyfriend and brother.

� Heather makes substitutions for gaps in her
personal network. Because she feels her
mother was not supportive, she finds other
people (her brother, boyfriend, and school
personnel) to help her out. Positive network
members balance out other members who
have reservations.

� Heather uses a combination of informal
network members (brother and boyfriend) as
well as formal network members (school
personnel, counselor from VR) to reach her
employment goals.

� Heather’s informal network provided both
encouragement and specific help (like filling
out applications).

How can a personal network help to develop

self-determination?
Personal networks can guide the self-determined person

as they solve problems and support them when

important decisions are made. People from the personal

network help teach new skills as goals are achieved.

The self-determined person learns to plan and coordinate

their lives with help from these important people.

Members from the personal network provide more and

more opportunities for the self-determined individual to

make decisions and learn new skills on their own.

Story 1:
I found what I neededI found what I neededI found what I neededI found what I neededI found what I needed

to move forward.to move forward.to move forward.to move forward.to move forward.

What is a personal network?
A personal network is basically everyone that a

person knows. This includes both formalformalformalformalformal and informalinformalinformalinformalinformal

network members. Formal network members are

professionals such as school counselors or teachers.

Informal network members are people close to you,

like your friends, family members, and others you may

have met in social organizations, sports teams,

religious organizations, or even in your neighborhood.
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Story 2:
Shared goals and aShared goals and aShared goals and aShared goals and aShared goals and a

champion’s supportchampion’s supportchampion’s supportchampion’s supportchampion’s support

bring successbring successbring successbring successbring success

Shantelle, a recent high
school graduate with a
psychiatric disability,
worked part-time while
living at home. A large,
dependable network of
both formal and informal
network members helped
support her as she
developed her goals. This

included a close friend, teachers, a therapist, and
a neighbor who employed her as a babysitter.
Shantelle talked to a close friend and teachers
about her decisions for a career, and a therapist
about more personal problems.

Most importantly, Shantelle has had great support
from her mother. They agreed in their hopes and
goals for her future. Shantelle said her mother
supported her to reach greater independence:
“She doesn’t suggest anything. She thinks it
should be my concern and my issues what I should
do. She thinks I am responsible for myself. She lets
me make my own decisions...[but] if I don’t know
if it’s a good or bad idea I ask for her opinion.”
Shantelle’s mother confirmed this by saying “if she
says she wants to try something I don’t stop her....
We let her make her own decisions. The only way
you are going to learn is to make the mistake on
your own.”

The only challenge Shantelle’s mother saw that
could stand in Shantelle’s way was her tendency
towards low self-esteem. This motivated her to
surround Shantelle with support. Shantelle’s
mother gained insight through talking to teachers,
the family doctor, church members, and even
neighbors. “That’s what it takes, you know.
Keeping that self esteem up and saying... ‘We
know you can do it.’”  Shantelle’s family and
friends were quite proud of her. Shantelle’s
mother best summed up her philosophy and
optimistic outlook for her daughter when she said,
“We’re all looking for a bright future for her.”

Important points:
� Shantelle’s mother supports Shantelle’s self-

determination by listening and making
suggestions, and not making decisions for her.
Shantelle’s family and friends focus on
building her self-esteem and confidence so
she can move forward and be more self-
determined.

� Shantelle has a large personal network that
includes both informal network members
(close friend, neighbor, and especially a
strong relationship with her mother) and
formal network members (teacher and
therapist).

� Shantelle uses members from her personal
network differently—some she talks to
specifically about work (friends and teachers),
while others support her more personal
concerns (therapist).

� Shantelle’s mother uses her own network to
learn how to support Shantelle and
encourage self-determination.

� Shantelle’s mother makes sure not only that
she is surrounded by support, but uses her
own network as an expansion of support for
her daughter.

� Shantelle and her mother are in alignment.
This means that they agree, and share high
expectations for the future. This alignment
and shared goals are crucial in maximizing
Shantelle’s self-determination.

More about where this came from
These stories are based on interviews with high school students

and their parents/guardians. Each student and their parent/

guardian were interviewed for roughly 45 minutes. Nine

students and eight parent/guardians (6 mothers, 1 father, and 1

foster mother) were interviewed in total.

The families who participated in this study were probably much

like your own. They had varying racial/ethnic backgrounds, and

the students ranged from freshmen to seniors in high school.

The young adults had a wide range of disabilities including

physical, cognitive, learning, emotional/psychiatric, behavioral,

and sensory impairments.  Some families lived in suburban locations

while others lived in cities.
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Story 3:
On the road to self-On the road to self-On the road to self-On the road to self-On the road to self-

determinationdeterminationdeterminationdeterminationdetermination

Carlos, a recent high
school graduate with a
cognitive disability, had a
variety of interests
including art and
electronics and was very
serious about working.
However, while he had

ideas about careers that would fulfill his interests,
he did not know how to make it happen. He had
high expectations for his future and didn’t want to
settle for any old job. High school frustrated him
because he felt that the work experiences and skills
he learned there would not prepare him for the
working world: “I am not going to get anywhere
with those jobs.” Although he advocated to change
his situation at IEP meetings, school personnel did
not change his program.

Carlos’ mother was also disappointed by his school,
and supported his advocacy efforts. However, she
was concerned that Carlos’s standards might be too
high. “He doesn’t want to take any suggestions.... I
don’t think he understands [that] he doesn’t get to
pick and choose.” She also doubted whether he
would be able to pursue the jobs he liked. “It’s
kind of, like, out of his grasp, but I don’t say that.”

Carlos and his mother used two formal network
members to help him succeed. This included a
professional from a private organization and a
counselor from the Department of Mental
Retardation (DMR). Carlos’s mother coordinated
these services. Carlos’ mother also used his
monthly SSI check as a “bank account” to give him
experience in using money. However, Carlos’s
mother reported that they didn’t use their own
personal network as a resource: “We’re it, my
husband and I.” One result is that, according to
Carlos’s mother, Carlos relied on her too much.

While Carlos’s mother wanted Carlos to be
independent, she feared that he would make bad
choices if left to his own resources. “I don’t think
he is mature enough to understand what the big
decisions are and how he can handle them.” She
didn’t know how to support him to make good
decisions on his own without her making them for

him. “I kind of guide him.... I kind of sway him,
kind of try to con him into it.”

Carlos felt the lack of support. Despite a college
course in computers, he didn’t feel confident that
he could find a job he liked. Carlos felt stuck. “I
don’t want to be alone... for the rest of my life.
And I don’t have a good job that I am good at.”

Important points:
� Carlos demonstrates self-determination

through his strong desire to work, not settling
for the limited options offered him by his
school program, and self-advocating at school
IEP meetings.

� Carlos shows self-awareness in that he had
clear interests. Having self-awareness is a
crucial first step to being self-determined.

� Carlos’s family helps to develop self-
determination by encouraging him access to
his SSI checks. Carlos’s mother uses SSI as a
tool to increase independence, learn the
value of money, and teach financial planning.
However, Carlos’s mother is responsible for
coordinating the support from his formal
network rather than Carlos doing it himself.

� Carlos and his family use formal network
members to help him reach his goals.
However, Carlos and his mother may not
know how useful informal network members
such as friends and family could be. A
broader range of informal contacts could give
Carlos a fuller array of assistance and help
him get a clearer focus on his goals, skills, and
opportunities.

� There is a lack of alignment between Carlos
and his mother. This means they did not
agree or share the same expectations for
Carlos’s future. Although they shared the
vision that he would work and live
independently in the future, they disagreed
about what jobs he is capable of pursuing at
that stage. Carlos’s  mother thought that
Carlos was too picky.  Carlos, on the other
hand, didn’t want to waste his time on jobs
that didn’t match his interests.

� Carlos feels powerless, like he was not “in the
driver’s seat.” This is the opposite of self-
determination. Carlos does not see himself as
being on a positive path to a fulfilling future.
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What can Carlos & his family do?
Carlos’s mother can begin to give Carlos more

responsibility in coordinating the support he receives

from formal network members. In addition, while

continuing to rely on their formal network members,

Carlos and his family could develop their informal

network. In this way, Carlos could gain a fuller array

of assistance, particularly in areas that he is

interested in, with the addition of the personal

knowledge and insight that family, friends, and

neighbors can give. Their support could help Carlos get

a clearer focus on his goals, skills, and opportunities.

How can a family develop their personal network? It

may not be as hard as you think!

Here is what you and your family can do...
You and your family can identify and expand your
personal networks and think about ways to reach
out to them and practice self-determination.

Map outMap outMap outMap outMap out your current personal network
� Use the diagram on the top of Worksheet #1

to make a list of everyone you know.  This
should include all people that you know well
enough to have a conversation with. Include
family members, friends, community
members such as neighbors, and professionals
such as teachers, counselors, employers, and
co-workers.

BuildBuildBuildBuildBuild your personal network:
� Go on a few informational interviews. The

goal of this type of interview is to learn about
a type of job or a certain company, not to get
a job. Informational interviews are an
excellent way to explore different interests
and jobs while making new contacts. People
in your network can help you set up
interviews where they work.

� Join different community groups such as local
neighborhood organizations, clubs, religious
organizations, or recreational facilities.

� Volunteer for a cause you believe in, or an
activity that interests you.

� Participate in community events, such as
those sponsored by local groups, schools, and
libraries.

� Focus on developing relationships.  Establish
trust. Spend time doing this before you make
specific requests of people.

� Think about ways that you can help your
network members. Offer your help.
Remember, you can be helpful to your
network members just as they are helpful to
you.

Reach outReach outReach outReach outReach out to your network:
� Ask for help when you are facing big

decisions in your life.

� Take the time to tell people what you are
thinking about, share your goals, and the
challenges you may be encountering.

� Be specific about the ways that you would like
people to help you.

� Ask people in your current network about
career ideas, and explain your interests.
Network members may know about
employment opportunities or be helpful in
exploring job ideas with you.

� Ask people in your network to introduce you,
or refer you, to people they know who may be
helpful to you. This can lead to new
opportunities.

� Don’t be afraid to ask more than once.

� Realize that members in your network will
play different roles and you will not get the
same thing from each member.

� Realize that network members aren’t always
able to help. There may be times when you
ask for help and they are not able to give it to
you. This is okay!

� Keep your network updated on your progress.
People like to help and it will make them feel
good to know that you are working toward
your goals.

You are already exercising self-determination just
by reaching out to those you know. Remember, a
self-determined person knows what they want
and can find the support to achieve their goals!
It’s up to you to find this support.
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A good network member:
� Thinks of themselves as a

resource.

� Is willing to listen. He/she may
offer suggestions or different
ways to think about your
decision or issue.

� Will make time in their
schedule for you.

� Offers encouragement,
guidance, and advice when you
need it.

� Is a positive role model.

� Should never be someone you
feel uncomfortable with or
someone who puts you down.

� Is someone you can trust.

� Is someone who is happy to
share his/her experience with
you.

A good network member supportssupportssupportssupportssupports

self-determinationself-determinationself-determinationself-determinationself-determination by:
� Asking questions but not

directing or making decisions.

� Allowing you to experiment
with more responsibility,
encouraging you to be more
responsible for yourself.

� Allowing you to make mistakes
in order to learn from them.

� Offering fewer suggestions to
encourage independent
decision-making.

� Letting you know that they
think you are capable and
support the decisions you make
independently.

� Building your ability to
gradually handle your own
affairs.

� Boosting your self-confidence.

Ideas for building independence and self-determination
• ScheduleScheduleScheduleScheduleSchedule an informational interview in an area of interest. PlanPlanPlanPlanPlan and

rehearse phone calls and interviews with someone in your network.

• Take responsibilityTake responsibilityTake responsibilityTake responsibilityTake responsibility for setting up job interviews and doing job

searches. ParticipateParticipateParticipateParticipateParticipate actively in all aspects of your job search.

• Get involved Get involved Get involved Get involved Get involved in school meetings. Bring a list of questions and concerns

to your IEP meeting. Consider conducting your own IEP meeting with

guidance and support from your school personnel. Remember, they are

there to help!

• LearnLearnLearnLearnLearn responsibility through household chores, cooking meals, or

having a pet. Hard work often produces rewards!Hard work often produces rewards!Hard work often produces rewards!Hard work often produces rewards!Hard work often produces rewards!

• ExperimentExperimentExperimentExperimentExperiment with public transportation when you don’t have to be

anywhere important.  This is a good way to be able to eventually

get to a job or friend’s house without having to rely on others.

• PracticePracticePracticePracticePractice opening and managing a checking or savings account. Having

a savings account is a good way to begin saving money for college, a

first car, or moving out on your own.

• ShareShareShareShareShare in family bill-paying. This helps to understand the value of

groceries, clothing, personal items, or rent.

Figuring out what you want:
The first stepfirst stepfirst stepfirst stepfirst step to self-determination

Start by figuring out what you want for yourself. These
should be your dreams, not someone else’s dreams for you.
Explore different career options. Think about what you are
good at and what makes you happy. Use the bottom of
Worksheet #1 to think about who you are and create a
personal vision statement. Write this statement down on
paper. Remember, a self-determined person understands
his/her own strengths and weaknesses, and knows a lot
about themselves.  Self-determined people may not
necessarily know exactly what they want at all times, and
their visions may change from one day to the next, but they
know how to get what they need.
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Additional ICI resources

on this topic

Tools for Inclusion Series

www.communityinclusion.org/publications/tools.html

Stories of Success: Using networking and
mentoring relationships in career planning
for students with disabilities.
(February 2001, Vol. 9, No. 1)

Networking: A consumer guide to an
effective job search.
(January 1999, Vol. 7, No.1)

Training Manuals
Building a Self-Determined Future For All
Youth. (2001)
This manual offers an exciting approach to
teaching and learning leadership and self-
determination skills. It is divided into twelve
curriculum units that are designed to introduce
middle and high school students to a broad
spectrum of leadership and self-determination
skills. The guide is interactive and contains a
collection of learning activities and materials
that pertain to leadership.

Building Community Connections:
Designing a Future That Works. (1996)
This manual serves as a curriculum for a two-
day workshop designed to teach individuals
with disabilities to utilize their contacts in a job
search. Topics covered include: tapping the
hidden job market, using networks for career
development and job searches, identifying and
engaging individuals, keeping in touch with
people without becoming a pest, creating a
mutually beneficial relationship with potential
employers, dealing with disclosure, and using
service providers.

Going out and getting it:
The second stepsecond stepsecond stepsecond stepsecond step to self-determination

Once you have figured out what you want, it is time
to develop clear goals and come up with an action
plan. Use Worksheet #2 to think about where you
would like to see yourself down the road. Again,
write down your plan step by step.  Take out your
list of network members and think about how each
member might be able to help. Put a star next to
the names of those that you feel especially close to,
and whom you would be comfortable asking for
help. Different people in your network can
probably help you in different ways. Be willing to
ask for help and be specific. Remember, you don’t
need to have all the answers. Self-determined
people know how to get what they want and
know how to find help when they need it. They
can define their goals and take initiative in
achieving them.

Conclusion
Being self-determined is exciting, although making
your own choices can be difficult sometimes. Don’t
be afraid to find and ask for help. Reach out to
your personal network and ask them to help you
reach your goals. Don’t get discouraged if you feel
like you don’t know what you want, you change
your mind, or you’ve made bad choices in the past.
It’s okay to make mistakes. Remember you are
capable and you can do it!

Starting early
Although the students in these stories are

recent high school graduates, you and your

family should not wait until then to start

building these skills. In fact, it is important to

build these skills early in high school. The point

is... it is never too early to start practicing

self-determination and expanding your network!

So get started!
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Who am I and what do I want?  Solving the puzzle

Who am I?
Subjects I like(d) in school are:

Activities (sports, clubs, volunteer work) that I like are:

Things I like to do in my free time (work, spend time with friends, etc.) are:

My strengths are:

My weaknesses are:

What is my dream?
What types of goals do I have for myself?

What would be my ideal job?  Why?

What is important for me to be happy?

How do I envision my life after high school? In 5 years?  In 10 years? When I’m my parent’s age?

My goals and dreams for the future are:

Mapping your personal network

Family Friends

Community members (neighbors, people from clubs or groups) Professionals (school personnel, counselors, people from jobs)

Worksheet #1 • Tools for Inclusion • Making Dreams a Reality: Using Personal Networks to Achieve Goals as You Prepare to Leave High School • Institute for Community Inclusion

Worksheet #1



Going out and getting it!  Planning for the future
When filling out this worksheet, think about your goals in four specific areas of your life. These are: work, learning, living situation, and leisure/recreation.

Separate each area, and write out goals and steps for each.

Getting it down on paper
Something I would like to accomplish this year is:

I will take the following steps to achieve this:

Step one:

Step two:

Step three:

My goals for when I graduate are:

I will take the following steps to achieve these goals:

Step one:

Step two:

Step three:

My goals for when I’m my parent’s age are:

I will take the following steps to achieve these goals:

Step one:

Step two:

Step three:

Just do it!
What types of decisions do I have to make?

What problems may come up and how do I solve them?

Some decisions I made this week are:

Gathering support
When I have had problems in the past, who has helped me solve them?

Who can help me achieve my goals? And how might they help?

Person #1_________________________How they might help_________________________________

Person #2_________________________How they might help_________________________________

Person #3_________________________How they might help_________________________________

Person #4_________________________How they might help_________________________________

Worksheet #2

Worksheet #2 • Tools for Inclusion • Making Dreams a Reality: Using Personal Networks to Achieve Goals as You Prepare to Leave High School • Institute for Community Inclusion
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